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1. Where is the LA now in terms of educational outcomes, fair access and choice, and
meeting the needs of learners and communities?
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Current Configuration

These are unprecedented and challenging times. The current economic climate requires people and
organisations to work together with a clear view about local priorities and a determination to get the most

value for money. There is a nsad,i owlmén dirheer ¢ @l doh ailn

Adi fferently with | esso. There is also recognition

communities and economic stability.

It is against this backdrop that both authorities have developed strategic, long term visions that tackle the
challenges facing the current school system and estate. Through consultation in both authorities there is a
clear message from parents that they desire good local schools. The range, status and quality of education
vary significantly across communities and present a significant challenge in terms of fair access to schools.

Both authorities offer a diverse range of school provision including single sex, mixed, selective, faith, voluntary
aided, foundation and community (see Appendices A.4 Kingston School Locality Map and A.5 Croydon
School Locality Map). Croydon also currently provides access to five Academies and this will be expanded to
six with the opening of the Quest Academy in September 2010. Both authorities have used partnership, such
as Trusts and Federations, between schools and other organisations to improve standards and further
broaden the educational offer. Currently three schools in Croydon and one school in Kingston are pursuing
Trust status, and in Kingston there is a Federation between two schools (see Section 3.2.3).

Particular Weaknesses

There are considerable weaknesses in the age and condition of the existing estate in both authorities, with
schools such as Archbishop Lanfranc and Southborough operating in fixed and inflexible environments
unsuitable for 21st Century learning. Schools such as Bedelsford and Priory are both on constrained sites that
limit opportunity in supporting young people with special educational needs. Both authorities lose learners to
neighbouring boroughs due in part to the challenge of meeting the demand for places; for example Coombe
Boys and St Philips in Kingston are both under sized for their pupil numbers.

Local Context

With some 337,000 residents representing awiderange of cul tur al and et hni
largest borough in population terms and home to more children and young people than any other London
borough. Just over 84,000 children and young people are of school age 5-16. 40% of children and young
people are from Black and Minority Ethnic groups, varying by age group from 35% at ages 16-17 to 45% at
ages 0-4. Croydon faces significant demographic change over the next 10 years, with residential
developments in the town centre and other growth nodes, resulting in an additional 20,000 dwellings. Croydon
has a very mobile population with a higher proportion of lone parents with dependant children households
than London and England averages, and high levels of teenage pregnancy.

With the exception of the City of London, Kingston is the smallest London borough in terms of population, with
151,800 residents and just over 33,000 people in the borough aged under 19, with nearly 9,000 aged under 5.
The boroughoés school populiad ltis estimated thatiby 20t5shere wilhbed 8.29%
more pupils attending Kingston secondary schools and this is projected to increase by 22% by 2018. 40% of
children and young people attending Kingston schools are from black minority ethnic groups and 25% of
pupils are EAL speakers.

The joint programme is also benefiting from the South West London School Effectiveness Partnership
(SWLSEP). SWLSEP is an increasingly powerful vehicle for school improvement in south west London. Six
heads of school improvement and officers from Kingston, Croydon, Richmond, Merton, Sutton and
Wandsworth meet regularly to initiate, lead and manage a range of collaborative projects. The organisation is
in receipt of significant funding from the DCSF and City Challenge.

Kingston and Croydon schools will soon benefit from local research and development work on closing
inequality gaps related to poverty, and from strengthening the statutory School Improvement Partner
Programme, including quality assurance, across the authorities. This programme now has four member
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authorities in the BSF programme and can capitalise on this opportunity to further shape an approach to
change management and leadership.

Challenges

Both authorities face persistent inequalities. There is a specific need to narrow the gap between the
achievements of many young people and the achievements of certain groups in each borough. The published
Conservative/ Liberal Democrat Coalition Agreement
fordisadvantage d pupils from outside the schoolsd budget

In Croydon these groups include the most vulnerable and disadvantaged young people. In particular, looked
after children, boys of Black African (and Caribbean) heritage and those from white working class families as
well as those in receipt of free schools meals (FSM). For example, 60% of exclusions account for children with
special educational needs; the attainment gap between free school meals and non free school meals groups
is 24% which is larger than in neighbouring authorities.

In Kingston there is a need to address the comparative underachievement of boys who do exceptionally well
nationally but make 10% less progress than girls in secondary school; the attainment of those entitled to free
school meals who out perform their peers nationally but only do half as well as their better off peers, with only
35% achieving five good GCSEs. Similarly some Key Stage 4 pupils with special educational needs make
slower progress than the national average and small numbers of pupils of Black African heritage have
consistently low attainment despite very good progress.

No school in either borough is below the 30% national floor target or listed as a National Challenge school.

The improvement in educational outcomes for young people in Croydon over recent years has been dramatic.
Students now continue to achieve outcomes in line with their peers across the country, with 51.9% achieving
five or more GCSEs including English and maths at grades A*-C above the national average of 49.8%. This
represents a 4% increase on 2008 and must be built upon.

Kingston maintains outstanding overall success with outcomes for young people, with standards well above
the national average and 68.2% of young people attaining five or more GCSESs including English and maths at
grades A*-C.

Detailed analysis demonstrates evidence of significant variation in the performance of individual schools in
both authorities. The attainment gap between the highest and lowest performing schools is 63% in both
authorities. BSF presents an opportunity to address the variability in provision and outcomes that restricts
opportunities for learners and limits parental choice.

In Croydon the authority is predicting its outcomes for young people will be in line with the national average
(49.8%) for young people gaining five GCSE passes at grades A*-C including English and mathematics in
2010. All academies, including their specialisms, will be seen as positive contributors to the local Croydon
networks of educational provision from admissions, in year fair access and 14-19 partnerships.

In Kingston, 2009 standards and progress rates were amongst the highest in the UK. However, challenges
remain; three improving schools still have low standards and there are inconsistencies in performance across
all schools. For example, progress in English differs by 14% between two high performing schools and there
are instances of progress being more than 6% better in low attaining schools than in high attaining ones.

Both authorities are committed to addressing the wider needs of young people through the Every Child
Matters objectives.

In Croydon there is a focus on parental support; reducing levels of obesity (11.10% of Croydon children at
reception are overweight or obese), teenage pregnancy and bullying; and tackling youth crime.

In Kingston the successful implementation of the prevention and closing the gaps strategy will address local
challenges of consistently good and outstanding schools being effectively supported by partners, better

cor

by

parent al and pupil engagement ; i mproving boys6 achi

reducing harmful teenage behaviour; tackling the impact of poverty and improving all outcomes for Children in
Care (see Appendix D.11 for Education Key Performance Indicators in relation to these priorities).
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e



1.4.13

1.4.14

1.4.15

1.4.16

15

151

152

153

154

155

The national requirement to develop a poverty strategy is currently being executed in both authorities and
BSF offers an opportunity to concentrate fully on these priorities. It offers improvement to, and accelerated
realisation of, what could otherwise be achieved, such as healthy schools status for all schools, increased
sporting and cultural activities and delivery of the requirements for healthy eating, fitness, and physical and
emotional health.

Too many young people are leaving school with limited attainment and this is particularly apparent for some
groups such as boys of Black African and Caribbean heritage in Croydon and those with a range of
vulnerabilities, including poverty, in Kingston (see Appendix D.11 for Education Key Performance Indicators).
Both authorities are committed to significantly reducing the number of young people who are Not in
Employment, Education, or Training (NEET), from 7.1% in Croydon and 3.2% in Kingston. In Croydon the
percentage is comparable with neighbouring authorities but due to population this translates to a large number
of young people. Both authorities will use the BSF process to improve the quality and range of 14-19
education so that there is greater participation in learning and training to Level 3 & 4 qualifications and an
expansion of study options at Level 1.

Croydon and Kingstonds demographics are changi sclgoli n
places that meet the needs of an increasingly diverse population is critical. For example, Ki ngst ono6s

population of 5 year olds is 23% larger and 7% poorer than the current population of 16 year olds; 5% more
children speak English as a Foreign Language and are in black minority ethnic groups, and more children
have statements of special educational needs. More consistent involvement of parents in learning and
recreation alongside their children is critical to creating successful impact.

BSF investment will enable both authorities to tackle the specific challenges of:

e inequality of opportunity and the promotion of social mobility

e improving the life chances of vulnerable and under-achieving children and young people
e school performance and educational attainment for all

o the diversity of learning opportunity offered by a wide range of providers

e increased participation and active citizenship

e the revitalisation of communities

Change Management Opportunities

BSF presents significant opportunities for both authorities to establish change plans with their schools. The
process has been established with the schools in the development of Schools Strategy for Change (see
Appendices B.1 and C.1) and Education Design Briefs (see Appendices B.2 and C.2), and is informed by the
priorities set out in both a u t h o rChildréneasddYoung People Plans (Appendices D.1 and D.2). An inter-
authority working group will be formed to further develop the change plan post-Strategy for Change stage and
devise local Change Implementation Plans for BSF schools.

Through the process of engaging with schools and developing the Schools Strategy for Change in both
authorities, it is evident that there is a shared agenda for change. Schools recognise the need to address the
significant difference in outcomes for young people from the most disadvantaged of backgrounds and will use
BSF funding to adopt the Transforming Education in Croydon and Kingston change programme.

In Croydon, schools such as Archbishop Lanfranc have set challenging targets (see Schools Strategy for
Change) to reflect their aspiration to establish a culture of flexibility, opportunity and aspiration by celebrating
the diversity of the school and its local community and enabling personalised learning pathways.

Simi | arl vy, Coombe Boysdé6 School , in Kingston, sets
Strategy for Change), and is looking to dramatically transform outcomes for young men through a focus on
communication skills, enhanced teacher training and research to provide the best learning opportunities.

The Schools Strategy for Change are a powerful part of the Transforming Education in Croydon and Kingston
programme approach to change management and (dedFgure
3 in Section 2.2.2) and reflect the views of children and young people (see Section 13 - Emerging Themes).
They describe the ways in which each school will add value to their local context through BSF investment.

5|Page
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They focus on the need for changes in pedagogy and demonstrate a drive to achieve all the Every Child
Matters outcomes alongside commitment, vision and determination to meet families and community needs
through extended services. The process of developing the Schools Strategy for Change and the subsequent
process of developing an Educational Design Brief has given schools time and opportunity to consider the
true potential of BSF. It has been a challenging process involving feedback, criticism and support to schools to
develop their ideas.

6| Page



2. What are the LAOGs aspirations and how wil/l

2.1

211

21.2

2.13

2.2

Strategic aspirations and overarching vision

i We ar e CApgendik ®.8)ds aif ambitious and compelling vision, developed through engagement with
local people that paints a picture of a re-imagined Croydon in 2040. Figure 1 presents the six themes of a

t

h

vision of Croydon as Londohdacty tiabfesters idead, immoyation and leagnind o r o

and provides skills, opportunity and a sense of belonging for all. This has shaped a flearning without
boundariesdeducational vision for Croydon.

Figure 1: #fAln

An
Enterprising
City

The fAKingston Apperdix ®.4)fsaisrout th® é&nbitiofs of the authority and local people, working
in partnership to improve the well being of people who live and work in Kingston. Figure 2 illustrates the three
cross-cutting themes of the vision for Kingston as a place where people are happy, healthy; enjoy a good
quality of life, in a clean, safe and tolerant environment.

Figure 2: The Cross-Cutting Themes of the Kingston Plan

Theme 2

The Transforming Education Croydon and Kingston procurement partnership is underpinned by the core tenet
that the needs of each borough are different. The strategic approach is therefore different yet each authority
derives mutual benefits from working together to achieve different goals. The Transforming Education in
Croydon and Kingston Strategy for Change represents a challenging and exciting agenda to transform the
lives of children and young people for the better. It is an ambitious plan for change and improvement that has
been informed by extensive involvement of local participants in discussions about how BSF investment will
enable a shift from incremental improvement to a step change in service delivery.

Value added from improvements to the school estate, organisation and buildings/grounds
design and investment in ICT

7| Page
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222

The overall goals in both authorities are more likely to be accelerated, achieved and sustained as a result of
the successful delivery of the BSF programme. The intentions of the Transforming Education in Croydon and
Kingston programme fully endorse and sit wel/l al
sustainable, enterprising and prosperous communities. All the key objectives rely on maintaining and
improving the success of the education system.

ongs

A focus on children and young peopl ebs healt h, saf
preparation for work will enable both authorities to identify how BSF investment will contribute to transformed
outcomes for all young people and children. BSF investment will ensure that all young people have access to
world class learning environments and communities will have access to enhanced facilities to meet their
diverse and changing needs. This is best summarised by the aligned Big Ideas in each local authority shown

in Figure 3.

Figure 3: Local authority Big Ideas for Change

Transforming Education in Croydon and Kingston: Big Ideas for Change

Kingston

Croydon

access learning that is appropriate to
their needs, aptitudes and aspirations -
removing all barriers to learning
regardless of ability, economic
background, family circumstance, age,
gender, race and sexual orientation

Entitlement: enabling every person to

Personalisation: asserts that all schools must value, know and

strive to understand the needs of all learners; requires provision
for learning to be consistently good and often outstanding;
empowers all learners to exercise their voice and welcomes their
contribution; insists schools support them to make good
progress and choices and provide flexibility for all to choose
learning pathways that match their interests

Pathways: every young person has a
well defined route through their
learning; they know where they are
now, where they want to be in the
future and have planned how to get
there

Schools Share Their Excellence: asserts that every school
should be supported by others; expects that schools should
provide system leadership; requires significant investment in the
professional development of staff; demands that schools are
learning communities that develop, engage with and provide
leadership to a wide variety of networks; wants schools to share
their experience, expertise and reflection freely; empowers
members of learning communities to explore new approaches
and to share their experience openly

Thriving: ensuring every person is
given opportunity to fulfil their potential,
generating social capital in the process
and feeding back into their community
by achieving the five outcomes of

School at the Heart of the Community: asserts that school are
more than a place of learning; requires schools to understand
and respond to the needs of their local community; ensures that
the wider community benefits from school facilities at all times;
recognises that schools have a role in shaping the community;

cooperative and collaborative manner
to fully support young people, this
means in school, between schools,
within communities, locally, nationally
and internationally

safety, health and well-being, . - .
_ty_ . . 9 insists that schools welcome the contribution of community
achieving, economic security and
) members
enjoyment
. Learners Shape Schools: asserts that learners should have a
Together: everyone works in a

significant voice; values the contribution that learners can and
should make to defining their school; recognises the creativity
that young people can bring to problem solving and design;
encourages learners to take responsibility for their learning and
their school; and provides opportunities for leadership,
citizenship and community action

8| Page




2.3

Extended: providing learning beyond
the traditional school day and widening
the options and choices for what,
where, when and with whom young
people learn, including extensive use
of ICT and remote access to learning

Maximise Use of Time, Space & Resources: asserts that
space and time are not necessarily rigid; insists that a balance is
struck between learning anytime, anywhere against being in the
right space at the right time; demands that schools are
responsive to needs and view time and spaces as agile, flexible
and adaptable; empowers schools to take opportunities to shape
the spaces and time blocks to facilitate learning; recognises
school estate is a valuable asset that should be available to the
community according to its needs

Expectations of the improvements from BSF enabled and triggered through changes in
policies and practices across each of the policy areas within the Strategy for Change and
improvements to the ECM outcomes and thei mpact on priorities i
Young PeoplGYBPR an® togooraté/regeneration plans

Figure 4: Impact through BSF investment

n

Objectives

Impact through BSF Investment

Community
Cohesion and
Participation

% Young people's participation in positive activities (Tellus)

% of schools providing full access to extended services

% of schools with good or outstanding effectiveness of partnerships in promoting learning
and well being (SIP/Ofsted judgement)

Number of young people participating in extended activity

% pupils achieving 1 GCSE or other qualification at end of Key Stage 4

% pupils achieving 5 GCSE grade A*-G

% of schools with good or outstanding effectiveness in engaging parents and carers
(SIP/Ofsted judgement)

% schools with good or outstanding effectiveness in promoting community cohesion
(SIP/Ofsted judgement)

% of first choice school place offers to families

Emotional and
Physical Well
Being

% of schools to have achieved Healthy School status

Take up of school lunches in secondary schools

% of children participating in 2 hours high quality PE and sport at school

% obesity amongst secondary aged pupils

Number of first time entrants to the youth justice system aged 10-17

Reduce rate of proven reoffending by young offenders

Ethnic Composition of offenders on Youth Justice System disposals

9| Page



% of children who experience bullying in school (Tellus)

% children who enjoy good relationships with family and friends (Tellus)

%of young people who report frequent misuse of drugs, volatile substances or alcohol
(Tellus)

% reduction in teenage pregnancy

% achieving 2+ A-C Science at the end of Key Stage 4

number of schools judged as requiring special measures

% pupils achieving 5+ GCSE A*-C including English and mathematics

% achievement gap between pupils eligible for free school meals and their peers at the
end of Key Stage 4

Narrow special educational needs/non special educational needs end of Key Stage 4
attainment gap

% Looked After Children (LAC) achieving 5+ GCSEs including English and maths

Enjoy and Close black minority ethnic attainment gap at the end of Key Stage 4 - % pupils achieve
Achieve 5+ GCSEs including English and maths

Close gap between boys and girls achievement

% secondary schools judged as having good or outstanding behaviour

Secondary school persistent absence rate

Rate of permanent exclusions from school

% gap between the average highest and lowest performing schools

% good or outstanding secondary schools

Engagement in the arts

Post 16 participation in physical sciences at A level
Physics

Chemistry

Biology

Number of active 14-19 year olds learning diplomas
Achieve

Economic Well % achieving a level 3 qualification by age 19

Bein — . . —
9 Participation of 17 year olds in education or training

% 16-18 years not in employment education or training

% Carers in employment education or training

Inequality gap in the achievement of a level 3 qualification by age 19

10| Page




24

24.1

2.5

251

252

Inequality gap in the achievement of a level 2 qualification by age 19

Young people from low income backgrounds progressing to Higher Education

% of schools judged as having good or better rating for teaching and learning, and
inclusion (SIP/Ofsted judgement)

Extent of diploma offer

Teaching & Number of apprenticeships
Learning and
Assessment Range of routes to level 2 achievements for 19 year olds

% of schools where CVA is above expectation

% of schools that use ICT effectively to innovate and engage as measured by award of
the ICT Mark

% of schools that have at least good leadership and capacity for improvement
(SIP/Ofsted judgement)

Leadership and | % of schools with effective leadership and management embedding ambition and driving
Capacity improvement (SIP/Ofsted judgement)

% of schools reporting good support at department level from other LA schools
(SIP/Ofsted judgement)

Building on the headline KPIs set out in the RTD submission and showing how plans will
deliver against relevant Local Area Agreement (LAA) targets and links with the work of the
Local Strategic Partnership

Both authorities have revised the Education Key Performance Indicators set out in the Readiness to Deliver
submission to reflect the latest targets set for 2013 in the respective Chil d r e n 6 sf e&h autharity (see
Appendices D.1 (Croydon) and D.2 (Kingston)).

The impact of the change management programme put in place as part of the BSF
programme

The change programme has been underway in both authorities since June 2009 and involves a wide range of
stakeholders including school leaders, teachers, young people, parents, governors, members and local
community groups. The immediate impact has been on Lead Advocates, where participants have experienced
a wide range of alternative approaches to school organisation and design, using this to inform Schools
Strategy for Change and Education Design Briefs in all schools. It has also set a clear direction for the
programme with an understanding of what young people and parents of children with special educational
needs would like a school of the future to be.

The process of schools engaging with the BSF programme has enabled the school to co-create a change
legacy whereby every school has supplemented its short term school improvement plan by working with
professionals to develop a Schools Strategy for Change, an Education Design Brief, and a site master plan.
The process has resulted in consensus around how schools engage with the programme and therefore
influence the approach to a training and development programme; the allocation of funding through projects;
and deadlines for the completion critical tasks.

11| Page




2.5.3 Consequently the right conditions exist for open discussions about the scope and shape of the shared
managed services for ICT and facilities management. There has also been extensive work carried out in both
authorities to understand the current ICT position in schools to inform the shared change management
strategy. Early engagement with schools to promote change management in ICT has been exemplified by the
creation of ICT Change advocates groups in both authorities to allow the co-creation of the managed service
specification and pilot innovative ideas before entering procurement.

2.5.4 The completion of a detailed ICT audit in all schools (see Appendices F.1 and F.2) demonstrates the shared
commitment to understand the ICT landscape in every BSF school as a precursor to change. Each school has
also received their own individual school ICT audit report and collectively a robust Total Cost of ICT
Ownership (TCO) has been established. This level of engagement has led to virtually all BSF schools now
being benchmarked using the Becta Self Review Framework which is a unique achievement both nationally
and for any BSF programme.

2.5.5 As the BSF programme advances,the aut hori ti esd® change programme wil/l
of participants at all levels of leadership in schools by

e Ensuring the change process is centred on improving educational outcomes
¢ Building on programmes f or Ilyioaumtgs (o eaorpd efi Yawrhg aBl &S
e Supporting schools to chart their change journeys and demonstrate impact on outcomes for young people
e Helping schools to shape a long term strategy for change and an educational design brief for their school
site
e Establishing processes for evaluating the impact of the change programme on leadership at all levels

2.6 Targets and timescal es, reflecting those set ou
Strategy for Changes

2.6.1 See Education Key Performance Indicators table (Appendix D.11) and Schools Chart (Appendices A.2 and
A.3).

2.7 Monitoring and evaluating Education Key Performance Indicators

2.7.1 In Croydon each priority set out in the Children and Young People Planisledbyasub-gr oup of t he C
Trust, and together withparthner s on t he Chil drends Trust Board all 1
the life of the Children and Young People Plan (see Appendix D.1).

2.7.2 In Kingston each of the priority outcomes within the Children and Young People Plan has a named lead officer
who is responsible for monitoring progress. Each outcome consists of a number of objectives for which there
are named lead officers who report regularly to the outcome lead on progress. The Children and Young
People Plan is reviewed and refreshed annually. The Chi |l drends Tr ust Board carr
key performance indicators and performance in the Children and Young People Plan (see Appendix D.2).

12| Page



3. How does the LA propose to ensure choice, diversity and access for all parents and
pupils in local schools, including robust challenge and intervention when necessary?

3.1 Identifying, supporting and challenging underperforming schools

3.1.1 In both authorities there are clear intervention strategies to address under- performance supported by
improvement plans. At present no school is in an Ofsted category of concern and none are below the 30%
national floor target or listed as National Challenge schools. However, it is recognised that there are
significant gaps between the overall performance of high and low performing schools and the outcomes for
specific groups of learners, particularly boys, those entitled to free school meals, looked after children and
some black minority ethnic groups (see Appendix D.11 for Education Key Performance Indicators and Section
1 for challenges). Both authorities will focus on the needs of these groups by developing processes for school-
to-school support through robust school improvement strategies vis a vis accredited school providers and
locally developed networks.

3.1.2 Croydon the School Improvement Service plays a central role in ensuring Croydon schools continue to make
progress and the rate of improvement has been double the national rate over the last three years. The impact
has been on both high and low performing schools with one successful school, Coloma, achieving 99% 5 A*-
C GCSEs for the first time and improvements in Addington, Edenham, Lanfranc, Selsdon, and Westwood,
after receiving intensive support (see Appendix D.12). No Croydon secondary school is below the national
floor target and the authority is predicting that each school could be in line with the national average (49.8%)
for young people gaining five GCSE passes at grades A*-C including English and mathematics in 2010. All
academies, including their specialisms, will be seen as positive contributors to the local Croydon networks of
educational provision from admissions, in year fair access and 14-19 partnerships.

3.1.3 In Kingston there is an excellent track record of school improvement and early intervention to improve under-
performance. In 2009 standards and progress rates were the highest in the UK. There is active engagement
with all schools via partnership meetings and the School Improvement Service. The SIP programme is judged
outstanding by the National Strategy and the subject of two case studies of good practice by the DCSF.

3.1.4 There are robust systems in place to secure school improvement, including an annual review with each
school, categorisation of each school for intervention and support, well established early warning systems and
systematic intervention and support of schools causing concern. However, challenges remain; three improving
schools still have low standards and there are inconsistencies in performance. For example, progress in
English differs by 14% between two high performing schools and there are examples of progress being more
than 6% better in low attaining schools than in high attaining ones. The 14-1 9 Partner shi pods
curriculum development and assuring quality, and the Children and Young People Plan focus on the
systematic sharing of expertise, including specialisms, will support all schools further improvement.

3.2 Exploring Solutions for poorly performing schools

3.2.1 Croydon has been bold and innovative in its use of Academies (including aspects of sponsorship and
governance arrangements) in an effort to raise standards, especially in those schools where progress was
inappropriately slow( see Appendi x D. 18 f or Cr oThalocal ashority alteady hag nt i
five academies, two of which opened in September 2009. These are spread across two providers: Harris
Federation and Oasis Community Learning. In addition, the BRIT School offers another alternative. When a
sixth school becomes an academy later this year, a third of secondary school provision in the borough will be
through Academies. Selsdon High School will open as the Quest Academy in September 2010 and the
authority has selected the Coloma Trust as the preferred sponsor.

3.2.2 Statutory consultations are now complete and the decision to close the school has been made subject to the
signing of the Funding Agreement. The creation of the education brief and resultant design brief are being
developed by the sponsor, supported by the authority. Where Academies are well established, they are
already providing outcomes that are well above those of other schools serving similar catchments. The added
value is c¢clear and wil|l be matched as other academie
currently unsuitable buildings at Archbishop Lanfranc School and Selsdon High School with learning
environments that reflect Croydonds and the school 6s
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3.2.3 In Kingston, where six out of ten secondary schools and two out of three special schools are outstanding,
partnering and Federation are effective features of the improvement strategy for low performing schools. An
example is The Coombe Federation, a hard federation in its fourth year between Coombe Girls and Coombe
Boys. The boy s ditingsflorh strorlg leadsrship end enanagement from the Headteacher and a
shared and effective governing body. This arrangement, in addition to targeted consultant support, is
continuing to drive improvement, a view which was recently validated by Ofsted. Acopy of King
intervention policy can be found in Appendix D.17.

3.2.4 Chessington Community College has already benefited enormously from a pathfinder BSF new build and is
actively exploring partnerships. In both these schools results are improving and 2011 targets for five GCSE
including English and maths are over 50% (see Appendix D.12). Parental confidence is also good and both
schools are oversubscribed for 2010. Southborough High School has good quality teaching and learning, a
judgement which was recently validated by Ofsted. Southborough and Chessington continue to benefit from
their relationship with the outstanding Tolworth Girl
Change articulates an approach to further enhance this working arrangement, specifically by federation and
pooling curriculum expertise. The BSF investment will accelerate this work by improving learning opportunities
in those buildings which are unsuitable for 21st century education, in particular at Southborough High and
Tolworth Girls School.

3.2.5 Through the interventions of both local authorities schools which have been consistently poorly performing
have been supported to improve. These interventions are tailored to each school context and include changes
of leadership, development of federations, establishment of trusts or the introduction of academies where
appropriate. These proactive approaches to strengthening leadership and governance arrangements in
Addington High School, Archbishop Lanfranc School, Coombe Boys, Chessington Community College,
Southborough High School and Westwood Language College for Girls will enable these schools to become
good or move to outstanding.

3.2.6  Where schools in Croydon are still not performing to their fullest potential, Trust Status is seen as a further
robust and creative step to improve performance. In this way the local authority wishes to add significant value
through the engagement and involvement of partners which will add value not just in the short term but over
time. Three community schools are involved in establishing Trust Status through consultation:

e Westwood College for Girls has applied for entry into the Supported Trust Programme following a
successful consultation process having established a long term, sustainable and stable relationship with
London Metropolitan University and Ravenswood School, Bromley. All the key elements and partnerships
regarding operating under Trust Status from 1 July are in place. Carol Nicholls, as Chair of the Interim
Executive Board, is in contact with the DCSF concerning arrangements for funding and regular meetings
are taking place with George Berwick, Headteacher of Ravenswood School, and the local authority to
ensure progress goes smoothly

e At Addington High School the Chair of Governors and Headteacher in particular are working well to
progress matters with support from the local authority. Positive discussions have taken place with the
BRIT School to act as the Lead Partner school. A meeting has been arranged with Helen Byrne (NHS
Croydon lead for children and young people) to continue talks concerning the involvement of NHS
Croydon as a further partner. Discussions with Roehampton University are also being pursued, this time
through London Challenge. Arrangements are place for the school to progress to operating under Trust
Status from 1 January 2011 if the formal consultation process is successful

e At Archbishop Lanfranc the school is actively discussing Trust Status and is receiving support from the
local authority. Potential partners are being identified and the benefits of each to the school are being
clarified. Talks have taken place so that if the formal consultation process is successful, the school could
operate under Trust Status from April 2011

3.3 Identifying and supporting specific under-achieving, vulnerable, at risk groups and gifted
and talented pupils and how the BSF programme will positively impact on these groups

3.3.1 Both authorities have established robust processes through school improvement teams, data analysis and
SIPs, for identifying and supporting targeted groups such as underachieving boys, young people on free
school meals, looked after children and some black minority ethnic groups. BSF has the potential to maximise
positive impacts on these groups. Both authorities will unlock the leadership capacity in outstanding schools to
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3.3.2

3.3.3

3.34

3.4

34.1

3.4.2

develop best practice in addressing the significant gaps in attainment related to gender, ethnicity and socio-
economics, by accessing funding for leadership release though partnering structures such as SWLSEP and
the Accredited Schools Providers and Accredited School Groups and trusts.

BSF will help the authorities to tackle the diverse needs of vulnerable children and gifted and talented young
people by providing stimulating, exciting and responsive learning environments. For example, ensuring all
schools with specialist status have facilities that provide the necessary resources to enable schools to excel in
their area of expertise, such as enhanced Sports facilities at Lanfranc and innovative Science facilities at Holy
Cross. ICT will be used as a lever to enhance school specialism by firstly recognising that ICT in a maths and
computing specialist school will be very different in practice from the ICT infrastructure necessary to support a
sports specialism.

This approach will be captured by producing enhanced ICT Output Specifications to describe a day in the life
of an special educational needs student in a spor
record and share an inter-school football match), or a gifted and talented (G and T) student in a computing
college (for example access to a Software Development Kit and on-line mentoring to produce an iPhone app).
The ICT managed service, if properly specified, will create lasting change across groups of schools because
ideas will be shared between schools.

BSF will enable both authorities to support schools to personalise learning and ensure young people are
better known through ICT solutions offering access to a common platform for collecting and sharing
information about learners and their progress. By creating a borough wide Management Information System
(MIS) that enables closer monitoring, tracking and reporting of learner progress, that integrates the
Management Information Systems data with a borough wide Learning Platform, learning can be tailored to
individual need, drawing upon school specialisms, virtually, where appropriate. Critical to the support of
vulnerable groups is the involvement of families and by offering parental access to the school MIS this will
enable real time access to progress information relating to their child. By providing user friendly interfaces this
will facilitate the meaningful review of progress between learners, teachers and parents.

Reorganising in order to ensure a better match between the need for places, parental
aspirations and supply of places

There is significant demographic change projected in each local authority; figure 4 demonstrates the impact of
this growth on the need for pupil places in schools. The significant growth in projected pupil numbers offers
the flexibility to review school organisation, including at Post 16, and provides opportunities to increase
choice, diversity and access in ways that can accelerate school improvement.

Figure 5: Projected Growth

Croydon Kingston
Places for 11-16 Pupils 16,600 8,075
Places for 16-19 Pupils 3,955 2,455
Places for pupils in special schools 532 199
Places in Specialist Resource Provision 190
Projected increase for 2018 9FE 15.3FE

Kingston has completed a successful consultation on the provision of a new 8 form entry secondary school in
the north of the borough and has agreement with Headteachers on the principle of expanding all 8 non
selective secondary schools to provide 16 forms of entry by 2018. The demographic changes will also require
planned change to special educational needs provision in special and secondary schools. Analysis of
increased numbers and a change to the nature and complexity of need indicates the requirement for greater
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range and level of support for autistic spectrum conditions, severe to mild learning difficulties associated with
Downds syndrome and social, emotional and behaviour al

3.4.3 Kingston is seeking to further extend and improve parental choice in local schools and opportunities for young
people through the commissioning of a new secondary school for the north of the borough. In order to satisfy
their aspirations for 21st century learning, the authority will select a learning provider that creates a school that
is inspirational and responsive to the changing needs of young people and learners. The authority aims to
increase diversity further with the results of a school competition for a co-educational, 11-19 school with
specialisms in humanities with English and music, which do not currently exist. This will extend the proportion
of co-educational schools to 3 out of 11. Discussions with the Office of the Schools Commissioner have
indicated satisfaction wi t hstatutdéryeconsubtatian IperiedustconomencedyApris p |
2010, with the submissions from potential operators being submitted by August 2010. It is planned that the
operator of the new school will be selected by the end of November 2010. The strategy is expected to remove
the gender imbalance which is due to more boys being educated outside the authority. Improvement in the
number of first choice offers is a Kingston BSF target.

3.5 Offering support and advice to schools to help them to engage with external partners
(including through Trust arrangements); develop new governance arrangements; and
enhance collaboration with other schools through federation or Trust arrangements

3.5.1 Both authorities will continue to support and advise schools on the development of new relationships with
external partners by brokering engagements and supporting transparent dialogue with potential partners in
collaboration with school leadership teams and governing bodies (see Section 3.2).

3.6 Supporting Diversity of Provision

3.6.1 From September 2010, all Croydon and Kingston mainstream secondary schools will have at least one
specialism. In Kingston one special school has specialist status and in Croydon a targeted package of support
is in place to enable special schools to achieve specialist status. Both authorities are adopting a more
systemic approach to using schools and their specialisms to support other schools. The expansion of the
statutory SIP role to encompass reviewing the quality and impact of school specialisms will support both
authorities in supporting schools to maximize the wider benefits of school specialisms. See Appendices A.2
and A.3 Schools Charts for full list of schools and their specialisms.

362 In addition to the schoolsé special i s mspesdschooblstaneeth or i
parent al preferences. In addition to trusts, feder a
election manifesto seeks to Acreate a new Agamemateisor
explains that these might be Arun by educational charities, gr ouj
ot herso. In addition the Conservatives have also int
ifTechnical Academies to be chesare praposedrio davelopla@oaatidnal andre | v ¢
technical education that engages young ©peopleo. As

consider how it can lever BSF investment to deliver them.

3.6.3 Nine different specialisms are available across Croydon schools, and this variety is complemented by the
specialist areas within the existing academies, CTC and local further education college so that Croydon is
able to offer the full diploma entitlement within the borough. Four specialist schools have been designated as
high performing with second specialisms agreed in liaison with the authority. These include the applied
learning specialism and training status, in addition to second subject specialisms. High performing schools
are leading on diploma development in areas related to their specialisms.

3.6.4 Kingston has a similarly diverse offer of specialisms which will be strengthened by the new school. Several
schools have two and three specialisms, two are leading edge schools and three are training schools. The
impact of specialisms on supporting other schools is already notable. However there is more to do to support
ot her secondary and speci al school s and enabl e t he
specialisms. To that end the Kingston Children and Young People Plan has set a clear performance indicator
for increasing the numbers of schools to benefit from specialist status. The Secondary Leadership Forum and
subject coordinator groups provide a structure to enable this. Additionally the well attended 14-19 Partnership
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and a collaborative approach to diploma development within Kingston and across SWLSEP authorities
already relies on specialist status.

3.7 Managing statutory procedures and timescales within the BSF process
3.7.1 Both authorities are undertaking statutory procedures in relation to Trusts (section 3.2.6), Academies (section

3.2.2) and a New School Competition (section 3.4.3) during the time frame of the first phase of the BSF
programme.
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4. How will the LA ensure schools provide opportunities for learning so that every pupil is
making the best possible progress?

4.1

41.1

Supporting schools in developing flexible approaches to learning that meet the individual
needs of learners including personalised learning and thinking skills

The BSF process is affording both authorities the chance to research and develop innovative approaches to

|l earning and teaching,

through a

[6d\te xa n dP r recrhad rcset(seéd tsii a

Appendices E.1 and E.2), drawing upon national and international findings to inform Schools Strategy for

Change. Figure 5 illustrates some of the emerging ideas.

Figure 6: Emerging Ideas for Change

21° Century Approaches

Croydon Schools

Kingston Schools

Transformational pedagogy, for example, developing the
use of hand held technologies and outdoor learning
opportunities

St Maryds §

Hollyfield School

The acquisition of essential habits of mind and critical
learning skills, for example using student researchers and
working with the educational psychology service to
develop understandings about learning how to learn

St Andr ewods

Tiffin Girls School

Approaches to learner progression when ready, rather
than by chronological age; for example, reviewing the Year
7, key Stage 3 and traditional approach to lengths and
entry to examinations

St Josephos

Holy Cross School

Alternatives to the use of time and school timetabling; for
example developing an early morning approach for
learners needing additional support

Archbishop Lanfranc

Tolworth Girls

Multi-disciplinary support, for example, ASCD support and

Addington High

Richard Challoner

services through special resource provision on | School

mainstream sites

Partnerships to manage transitions; for example | Riddlesdown Chessington
secondary schools joining primary schools to explore | Collegiate Community College

innovative approaches to curriculum and assessments
across Year5to 8

Greater flexibility regarding grouping learners to suit
individual ambition; for example part time provision for
vulnerable students who have the capacity to remain at
school with additional alternative support

St Giles School

St

Changes to the organisation and delivery of the curriculum
and the expansion of learning pathways; for example
using the lessons learned from a Year 7 new curriculum
model for timetabling to change the Year 8 timetable and
piloting an entirely skills and topic based approach to
curriculum areas

Archbishop
School

Chessington
Community College

Networks and collaborations between schools and other
providers, for example in developing of the Schools
Strategy for Change and Education Design Brief, schools
have positioned themselves as wanting a central place in
their communities and a willingness to link with others to
provide community sport, recreation and lifelong learning
opportunities

Norbury Manor

Tol worth Gi

The use of a wide range of adults and professionals to
support learners and their families; for example the
process of developing an Educational Design Brief pays

attention to providing space for multi-professional partners,

Priory School

Dysart School
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4.1.2

4.1.3

4.1.4

4.1.5

4.2

42.1

422

welcoming reception areas for families and well equipped
spaces for adult and family learning

At the PE and Sport Stakeholder meeting there is | Woodcote School Tiffin Boys
discussion about the need to develop the curriculum so
t hat young peopl eds exper.i
greater participation in sport. The same will also be true of
culture.

These ideas for change will be supported by the authorities through a strengthening and securing of the
commitment from teachers and school leaders to personalise learning and support more young people to
become successful learners, confident individuals and responsible citizens. This will involve engaging school
leaders in debate about the influence of learning theory and embedding a culture that responds to them. The
authorities will encourage calculated risk-taking to model critical change behaviours through local Pilot and
Demonstration projects using the common learning platform to share outcomes.

By translating the Emerging Ideas for Change into design interventions, the authorities enable the schools to

respond to learning needs through the final school design. These needs will be addressed in each s ¢ h o o |

Education Design Brief and articulated through a diverse range of spatial language. This will inform the
design of spaces that can accommodate a range of group sizes and learning styles including collaborative
and experiential learning and provide small scale spaces for personal tutoring and mentoring. These spaces
will be more manageable as Transforming Education in Croydon and Kingston integrates mobile and fixed ICT
solutions across the campus to facilitate learning in any location.

Changes in the approach to learning will be further informed by examining critically the use of circulation
space to inform considerations to school organisation and address issues of fluidity. To transform learning
approaches in underused space the authorities will support schools to ensure every space offers a rich
opportunity for authentic learning by embedding the design characteristics of sensory areas into the core
design of all spaces. Insisting that furniture, fixtures and equipment and ICT are considered from the outset of
a design project will ensure that learning spaces can be truly responsive to change. The Transforming
Education in Croydon and Kingston programme will secure environments that are conducive to the health and
well being of young people and the community by providing appropriate lighting, ventilation and acoustics that
can be controlled and customised by the user.

There is a drive in both authorities to enable schools to unlock informal opportunities by learning from
involvement in national schemessuchas 6 The School |l deas Projectd and
address the national scarcity of appropriate social space in schools. These spaces will be designed in
consultation with young people for young people, to encourage social development and provide capacity for

0 ¢

0 S

for mal and infor mal |l earning. School s will béeomdmes pmae

for students to access learning opportunities at other schools.

Supporting schools to develop systems and processes of assessments that place the
learner at the heart and make effective use of data

In addressing the needs of specific groups of young people (see Education Key Performance Indicators in
Appendix D.11), such as those entitled to free school meals, black minority ethnic groups and looked after
children, the role of assessment is crucial. Both authorities have invested considerably in the embedding of
Assessment for Learning (AfL) and Assessing Pupil Progress (APP) practices in schools. It remains a
considerable challenge t o personalise and tailor responses
make the progress they should - school to school support and lesson study will be vital to improvement.

Schools, other settings and services also want to identify more effectively levels of risk or vulnerability, and to

t

(o]

target support better to meet childrends and parents

assessment and recording systems such as eCAF, which link up and talk to each other effectively and
efficiently, and moving this agenda forward is a challenge for the programme. There is an opportunity for both
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authorities to capitalise on ICT investment as an approach to improve the capture and management of this
information.

4.2.3 The process of developing the Strategy for Change for BSF has provided schools with a forum for exploring
the development of a single, comprehensive and common system of assessment, underpinned by the use of
ICT to record pupil attainment. This system will enable every learner to record what they have learnt,
understand their strengths and weaknesses, set out their next learning steps and celebrate success. A
common approach will support families, teaching staff, learning support assistants and leadership teams in
monitoring progress and targeting interventions when needed. Using data and assessment more effectively to
keep track, monitor and analyse outcomes and performance will drive improvement through pupil tracking
systems which enable some schdotses MmMmaseed dmesntabgeetd ernat
learning and assessment.

4.2.4 Schools have demonstrated that there is already considerable momentum for change to place the learner at
the heart of the system, with a wide range of innovative approaches to delivery already in place. The Schools
Strategy for Change in Appendices B.1 and C.1 illustrate the breadth of approaches being explored by
schools, as below:

e Tasks which allow students to take increasing ownership of learning; for example Edenham, Priory,
Bedelsford and Richard Challoner

e Develop |l earnersd skills in |l anguage, speaking, I i
example St Andrewbés and Coombe Boys School

e Opportunities for community members and businesses to be involved in providing vocational learning
opportunities; for example Bensham Manor and St Phi

e Embedding a Learner Profile based on recognised characteristics including, risk-taking and leadership for
example Archbishop Tenison and Tiffin Girls

e A more flexible curriculum from Key Stage 3 to Key Stage 5 to allow more personalisation and tailor made
courses that will be appropriate to the ability of each student; for example Coloma and Holy Cross and
Tolworth Girls Schools

e Developing an ethos of humanity (Addington High School) and caring masculinity (Southborough High

School)
e To encourage teamwork and collaboration in order to facilitate learning and improve the skills and
confidence of | earners; for example St Marybds and C

e Using school specialism as a driver for enhancing outcomes for all learners; for example Addington High
and Chessington Community College and Southborough High School

e Enable students to access a wider variety of professional qualifications, in order to increase their future
employment chancesand i ndependence; for example Tolworth G
Shirley High

e An emphasis on functional life-skills and a clear focus regarding intended destinations; for example St
Andrews and the Pupil Referral Units

e An emphasis on learning about and adopting healthy sustainable life styles; for example Archbishop
Lanfranc and Hollyfield Schools

4.2.5 Croydon will focus on personalised learning approaches such as co-creating curricula, using data to direct
learning (enhanced by technology), pee r mentoring and | earning guides t
motivation and commitment to the learning agenda. This will be in conjunction with Personal Learning and
Thinking Skills framework (PLTS), Social and Emotional Aspects of Learning (Social Emotional Aspects of
Learning) and Functional skills. This will be undertaken with schools through developing innovative
approaches to the organisation of learning in specific settings, moving away from a content driven curriculum,
for exampl e Iterrraotuggch LWeAxrcrei ngd and the O6RSA Opening Mi

4.2.6 Schools in Kingston will continue to develop approaches to Functional skills in the diplomas Personal
Learning and Thinking Skills framework in the curriculum and Learning How to Learn. Schools will teach and
develop essential skills for learning alongside teaching other skills and knowledge and learn from new
approaches to inform changes to the organisation and delivery of learning. A Community Sport and Physical
Activity Network BSF group is actively engaged in joining up the agenda. There is recognition that despite
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much good work and best intentions some groups continue to attain less well than their peers and
programmes such as BSF can be used to transform learning.

4.3 Support the development of innovative approaches to learning, including how ICT will enable
schools to provide greater and more flexible access to a range of learning opportunities both
within and beyond the classroom

4.3.1 By using the output from the authority wide ICT audits (See Appendices F.1 and F.2) of what is currently
happening in schools to shape the future service for schools, the Transforming Education in Croydon and
Kingston programme will build ICT infrastructure and services that allow young people to make a positive
economic contribution through the acquisition of in demand ICT skills. Transforming Education in Croydon and
Kingston will facilitate joint school working by enabling conferencing on a number of platforms, fixed and
mobile, to encourage wider participation. Both authorities will use technology to enable continuity of access
and management of a range of venues and courses including the managed learning environment and the use
of video conferencing facilities to reduce the need to travel to learn. The aspiration is for all learners to be able
to access the managed learning environment from home and close the digital divide by allowing students to
6owndé their school supplied personal | CT devices. Th
personal responsibility for technology, the breakage and loss rates for devices are actually reduced.

4.3.2 The Transforming Education in Croydon and Kingston programme will offer access to a wide range of learning
activities and resources through mobile and local devices. By unlocking the potential for personal device use
being device agnostic therefore enabling young people to be discerning users of ICT. Schools such as
NMBEC in Croydon and Holy Cross in Kingston have begun to explore the opportunities available through
game based learning to engage young people by making best use of haptic (physical feedback) technologies
for learning in appropriate settings. The authorities support schools to enhance support for young people by
commissioning or recruiting online mentors, available at different times throughout a year, to support young
people, including peer participants.

4.4 Enabling access to Arts and cultural learning facilities, professionals, organisations and
resources

4.4.1 All representatives of the Culture Stakeholder Group (CSG) are developing a shared view of the direction of
travel if the Transforming Education in Croydon and Kingston transformational ambitions are to be achieved
and the groups are shaping and owning the strategic intent. The group is identifying how the roles and
responsibilities of all contributors can be shared and harnessed to the transformational agenda.

4.4.2 Through the Culture Stakeholder Group the work of cultural service providers and professionals will be
integrated into the ag Bhoompleting & skifls, kaowledad amd)understantirag raudit
across and between these services and across schools and other partner professional providers the Culture

Stakeholder Group wil/l i mpl ement O6knowl ed graentsochnaatcte s 6
the skills and knowledge of colleagues with those who are seeking to develop the same skills and knowledge.
This audit is to be aligned with the commissioned Ar:

the role of schools with specialist status.

4.4.3 The work of the Transforming Education in Croydon and Kingston programme will enhance the cultural offer
to young people through new opportunities for partner professionals and organisations to learn from each
other, for example for the insights, knowledge and experience of black minority ethnic groups about how to
reach and influence black minority ethnic learners and meet their needs through Arts, museums and libraries.

4.4.4 The Croydon Music Service already integrates its work and performances with a range of providers and there
is sharing of spaces such as the Fairfield Halls where the authority has a significant investment. In doing so it
draws in a wide range of cultural groups from across the borough to add richness to the cultural offer in
Croydon. This partnership working, these joint arrangements and this willingness to share spaces and
resources will be significantly enhanced through the BSF programme. Each school will have facilities to better
support the talent and aspirations of both young people and members of the wider community. The well-
known work of the BRIT School in forging close links with other schools and the local community will be
extended to help to grow and nurture talent wherever it is found in Croydon.
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4.4.5 In Kingston, Library and Heritage Services have access to a wide range of professional knowledge, expertise
and resources in museums, local history and archive collections. Co-location of services can embed this
knowledge and expertise within schools and enrich the delivery of the curriculum, widening access to these
collections for children, young people and families. Linkage with Arts and cultural organisations will be
supported by Kingston Cultural Network. There are robust foundations on which to develop partnerships with
artists, creative practitioners, sports coaches and community groups to deliver art and sport provision not just
in schools, but the whole community for example through Community Sport and Physical Activity Network
(CSPAN) and strategically funded Arts organisations such as Global Arts and the International Youth Arts
Festival.

4.5 Ensuring BSF investment supports the recommenda
Peopled (Paul Roberts)

45.1 In addressing the key proposals in the Nurturing Creativity In Young People report and specifically the
implications for BSF, Transforming Education in Croydon and Kingston will be creating new spaces for
creativity and community by using the output from the DCSF Schools Ideas Project. London Metropolitan
University students have been working with young people in five Croydon Schools (St Marys, Coloma,
Archbishop Lanfranc, Riddlesdown and Archbishop Tenisons) to develop design proposals for creative Arts
and performance spaces for the future, including a demonstration project at Coloma. The learning arising from
this work will be captured in a publication that will be used across the Transforming Education in Croydon and
Kingston programme.

45.2 Transforming Education in Croydon and Kingston is also working extensively with young people in creating
the design specifications of the BSF programme through programmes such as Super Clients with the Sorrell
Foundation and Young Planners with Open City.

4.6 Encouraging and enabling greater parental i nvol v

4.6.1 Young people in Croydon and Kingston will be supported in their learning by their parents or carers to grow to
be creative, articulate and confident learners making good use of diverse curriculum routes and opportunities.
Learners will be able to enjoy and extend their learning anytime, anywhere, fully harnessing and exploiting
learning technologies. Schools and other providers will support young people to make healthy and safe life-
choices, and contribute positively to their local, national and global communities. These combined elements
will result in learners who are confident and effective decision makers, making the most of self-knowledge,
expert advice and guidance to demonstrate ambition, skill and success beyond formal schooling, into their
adult and working life. BSF investment will add further value when the Transforming Education in Croydon
and Kingston programme extends student leadership opportunities through local youth councils and specific
design programmes, so students become confident, articulate decision makers able to give something back.

4.6.2 Transforming Education in Croydon and Kingston will support work in both authorities to support mothers,
fathers and carers, particularly those responsible for vulnerable and underperforming young people by offering
specific support at transition points through a multi agency approach, and direct support to enable and
encourage family learning, including provision of specific ICT where needed (see Section 4.3). BSF
investment will provide schools with co mmon and effective data systems fo
downdé space for visiting professionals to worKk. The
family learning in schools, parenting support and children centres by encouraging mothers and fathers to
become involved in the life and work of the school, engaging in their own learning and supporting community
learning to raise their aspirations through School Transformation Teams.
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5. How will the LA ensure students can access a broad and coherent 11-19 curriculum that
best suits their needs and talents and the effective delivery of the 14-19 entitlement in
partnership with local LSCs and local FE providers?

5.1 Enable access to a broad and balanced 11-19 curriculum that meets the needs of learners
and is aligned to the National Secondary Strategy and developments aligned to the
Qualifications and Curriculum Authority (QCA) Big Picture

5.1.1 Central to the curriculum strategy in both authorities is the management of transitions. It is through Key Stage
3 where there are particular innovations that the authorities are supporting and schools exploring. For
example, St Andrewbds School in Croydon wil/l devel op a ¢t
essential skills for learning and with less emphasis on traditional subjects taught as discreet entities.
Curriculum innovation is well underway at Key Stage 3 in Kingston and lessons learned from these
devel opments wil/l be widely shared. I n Cheasedandyt on
subject integratedd Year 7 curriculum model wi || be
Learning Platform, Secondary Leadership Forum and subject meetings.

5.1.2 As a result of schools engaging in a process to develop their Strategy for Change the following common
aspects of the 14-19 strategies are essential to meet the diverse and complex needs of learners aged 14-19:

e Access to authentic learning experiences in places of work through visits and residential experiences; for
exampleSt Josephdés College and Sout hborough High Schoo

o A full framework of Diploma programmes across all of the 17 lines of learning

e High quality post-16 provision that meets the needs of learners and secures access to the four main
pathways including fromspeci al i st providers of all types; for exa

e An expanded Apprenticeship offer; for example Priory and Coombe Boys School

e A framework for the delivery of Foundation Learning programmes; for example St Andrews and
Chessington Community College

e Integrated academic and vocational programmes; for example Virgo Fidelis Convent Girls School and
Richard Challoner

e Access to a shared Managed Learning Environment to record attendance, access all curriculum materials,
submit work and record and share achievements irrespective of the location of the educational institution
attended; for example NMBEC and Holy Cross

e Access to effective impartial information advice an
e Engaging development programmes across a range of learning and work based providers; for example
Priory and St Phillip6s

e Integrated provision for 16119 year olds through post-16 collaborative working; for example Addington
High School; Archbishop Lanfranc School, Westwood Language College for Girls, Southborough High
School and Tolworth Girls School

e Access to high quality training and employment opportunities locally; for example Edenham High School
and Chessington Community College

5.1.3 Transforming Education in Croydon and Kingston is setting out proposals to develop the workforce to
effectively deliver a transition and Key Stage 3 curriculum that reflects the QCDA model of Building a 21st
Century Curriculum by extending inter-departmental staff groupings to encourage cross-curricular work
embedding research skills, thinking skills, social skills and personal attributes of resilience, curiosity,
enterprise, and shared values in the curriculum.

5.1.4 Schools such as Archbishop Lanfranc and Tolworth Girls have identified the need to provide the foundations
for young people to take responsibility for their learning by establishing and strengthening leadership and
governance which is committed to the transformation agenda. To tackle the changing demographic profile in
each borough BSF presents schools with an opportunity to provide the entire workforce with appropriate
professional development to give them the confidence and skills to work effectively with increasing numbers of
learners who speak English as Second Language in a culturally, ethnically and linguistically diverse student
population to mitigate the impact of poverty on learning.
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515 Schools in both authorities, such as St Andrewds and
Change the need to involve young people in the co-construction of their learning and by configuring both large
flexible learning spaces and spaces for individual and paired reflection and feedback, enable emerging
pedagogies and cross subject working to be realised. It is recognised that a broad curriculum offer must make
maximum use of the external environment for wider curriculum enrichment by multiplexing spaces such as
landscaped play so they can also be used as performance spaces.

5.1.6 Transforming Education in Croydon and Kingston will enable schools to blur the boundaries of public and
private space by creating privileged space through a more secure and welcoming environment to broaden the
offer to learners from different generations. New spaces will address the needs of these learners by effectively
using space and light, scale, simplicity, and flexibility or suitability in the design of buildings, furniture and
space to enhance specialist facilities to support applied and vocational learning.

5.2 Using the specialist status of schools to support the development of the curriculum,
including subject innovation

5.2.1 Capitalising on school expertise through specialisms is a critical component of the collaborative work between
schools and other providers, enabling schools to offer personalised learning opportunities rich in challenge. All
schools will offer inclusive courses, enabling all learners, regardless of ability, to access learning in school and
college contexts. Courses will make full use of the school campus, ensuring that learning through the
landscape is encouraged through day to day practice and facilitated by access to wide range of settings for
learning including places to grow, play, experiment and explore.

5.2.2 Schools with specialist sports status will integrate fully into the development process through the PE and
Sport Stakeholder group. BSF will allow schools to develop and strengthen their specialist subjects, so that
each school has excellent facilities supported by state of the art ICT infrastructure to make a unique
contribution to broaden the curriculum across schools in both authorities, as well as supporting the local
community. Specialist schools can promote collaboration across families of schools (both secondary and
primary) within each School Sports Partnership, spreading good practice, and encouraging high quality
learning and contributing to raised standards. Schools with specialist status in Arts and the humanities will be
able to develop strong links with both authoritiesd ¢

5.3 Ensuring that there are coherent area-wide plans for the development of the 14-19
curriculum, including delivery of the 17 specialised Diplomas and Apprenticeships, and how
BSF and local LSC investment will reflect these

5.3.1 Croydon and Kingston are both members of the South West London School Effectiveness Partnership
(SWLSEP). The partnership has a strong and active 14-19 group which is developing pathways that might
otherwise not be available to individual authorities. These include Foundation Tier Learning options and some
of the more practically challenging diploma lines. The partnership will ensure that young people in both
authorities have good choice and access to their preferred pathways. With four of the member authorities now
in the BSF programme, the partnership is beginning to explore ways in which BSF investment might catalyse
new joint working arrangements.

5.3.2 The Transforming Education in Croydon and Kingston programme aims to improve PE and Sports facilities to
increase access and participation of young people, particularly those vulnerable to underperformance and, or
disengagement i including the provision of non-traditional sports facilities such as cycle paths at Westwood
Language College, and free running facilities at Southborough High School.

54 Helping learners to retain their e-assets between different learning platforms when they
move from school to FE, 6th form, college or employment

5.4.1 Enabling young people to safely maintain their e-assets throughout their school life presents a real challenge
and therefore Transforming Education in Croydon and Kingston will develop a roadmap to chart how ICT will
support learners as they progress through the education system into work by:

e Providing access for all 14-19 learners to virtual learning spaces, simulation and videoi conferencing as a
vital tool for applied learning with the Learning Platform at the heart of this strategy
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e Offering every learner stimulating multi-media resources, a virtual space to store their work, monitor their
progress and share their accomplishments

e Making ICT services for learners pervasive across the school estate as well as highly responsive to the
need to be agile in developing innovative curriculum practices

e Being O6device agnosticbé and offering young peopl e
learning activity

e Implementing the e-safety strategy

5.5 Supporting data sharing between 14-19 providers and enable learners to access their
learning resources from a variety of locations and settings

5.5.1 As learners access an increasingly complex curriculum at age 14, the Transforming Education in Croydon and
Kingston programme will be supporting providers to ensure seamless connectivity from one place to another

by:
e Maximising the opportunities to |l earn outside with
e Using GPS and satellite technologies on mobile devices to support young people in being active in their

|l earning through experiences such as 6égame based | e
e Moving towards making learning resources, including text materials, being available through a range of
devices, thus reducing the need for storage and movement of heavy books/resources
e Enabling young people to use their personal devices to access learning materials

5.6 Working in collaboration with stakeholders to ensure that provision is sufficient to widen
participation and meet the 14-19 entitlement for learners by 2013

5.6.1 Croydon and Kingston are committed to reducing significantly the number of young people who are NEET
(NEET). In Croydon the percentage is comparable with neighbouring authorities but due to population this
translates to a large number of young people. Both authorities will continue to work with other partners,
including the voluntary sector, to improve the co-ordination of work-based learning, therefore increasing
participation and Level 1-3 attainment at age 19. Capital investment from BSF will build on current curriculum
diversity in Croydon and Kingston schools, with curriculum advancement concentrating on expanding the
variety of learning opportunities available to young people and their families.

5.6.2 14-19 partnerships are well established in both authorities and strong relationships support robust internal
challenge. There is wide commitment to the success of every individual and good alignment to the relative
Children and Young People Plans. Partnerships link effectively, with the support of an ICT managed service,
school leaders, the authority, further education and higher education, as well as teams providing targeted and
specialist provision. The 14-19 strategy in Croydon and Kingston systematically targets improvement in
attainment, progression and participation. The development of 147 19 learning strategies will also be linked to
local programmes to improve the skills, qualifications and aspirations of adults across the borough. This will
be part of a co-ordinated and integrated strategy to impact on the wider community, promote progression and
support regeneration. 21st Century learning environments provide the spatial capacity that is critical in all
schools to ensure that partnerships are lasting.

5.7 Ensuring that appropriate advice and guidance is available to 14-19 year olds

5.7.1 Information, advice and guidance (IAG) are essential to successful transitions and schools have become
skilled at providing courses based on pupil demand. Both authorities belong to a consortium which provides
independent and impartial advice and guidance to young people. Nevertheless requests from learners to
changes courses at Post 16 are too high. Greater use of the e-prospectus and the common application
process will help to inform student choices and the introduction of Framework for Excellence will ensure that
young people and their families have good access to information about courses, choices and performance in
their area.

5.8 Commissioning 16 17 19 provision effectively from 2010 through strategic partnerships

5.8.1 The 14-19 strategy in both authorities focuses on engaging schools and colleges in providing a curriculum
offer which ensures all young people are engaged in learning and able to achieve their potential in
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5.8.2

5.8.3

5.8.4

5.9

59.1

59.2

593

programmes which meet their aspirations in line with the Statutory 14-19 entitlement from 2013 and the
raising of the learning participation age. Through the sub regional collaboration in the South West London
School Effectiveness Partnership both authorities are taking a strategic approach to ensuring that BSF
investment maximises the opportunity for learners to have greater choice and access to courses.

In Croydon there is an established history of successful collaboration which is critical to future 14-19 provision.
The 14-19 Learning Partnership is supported by Croydon College, Connexions, higher education and other
partners, and has representatives from all sectors, including work-based learning, the community and
voluntary sectors. As an example of this, the Partnership has secured a common delivery timetable for all
collaborative learning programmes across the borough which together with a transport brokerage solution
ensures all learners can access the new diplomas. An area based entitlement prospectus, available since
September 2008, contains course details for all providers.

The concept of entitlement is one that is embedded in the 14-19 team in Croydon and this is reflected in the
delivery of eight Lines of Learning since September 2009 and eight further new Diplomas for teaching in
September 2011. Secondary schools and Post 16 providers have established a strong 14-19 partnership in
order to plan and deliver the new 14-19 learner entitlement making all the key learning programmes available
to every learner aged 14-19 in Croydon. BSF investment will allow acceleration of the whole system model of
specialist schools by examining facilities offered by learning providers collaborating to deliver specialised
education-to-employment and further education, higher education and higher skills pathways.

In Kingston there is a long established 14-19 partnership consisting of schools, Kingston College, Kingston
University, employers, the authority and Connexions. The partnership is actively developing agreed common
protocols for information sharing, quality assurance, curriculum planning and aligned timetabling. The
partnership is currently exploring approaches to satisfy the requirement of RPA, developing foundation
learning tier provision and from September 2010 will be overseeing the delivery of four Diploma lines.
Kingston College is a lead partner in its areas of specialist expertise for example Hair and Beauty and Retail,
in the same way as schools are leading Diploma lines in relation to their specialist expertise.

Consulting with the local FE sector to ensure that it is fully integrated into the delivery of the
14-19 curriculum; strategies to improve post-16 staying on rates; address the raising of the
participation age; ensuring that the BSF programme is encompassing a review and revision
as necessary of FE to achieve the full offer across all provision

The Transforming Education in Croydon and Kingston programme will ensure that BSF in both authorities is
informed by the concerns, views and ideas of existing and future secondary age learners. Particular emphasis
will be given to the needs of Post 16 learners, who are not well served at present. Better study, communal,
recreational and sports facilities, which recognise the status of Post 16 learners, and will support other
initiatives to improve retention and achievement, including outcomes for gifted and talented learners.

Kingston College and in Croydon, John Ruskin, Croydon and Coulsdon Colleges are full and active members
of their local 14-19 partnership and seen as key in ensuring that the needs of all learners can be met.

In Kingston the collaboration between the college and the authority has led to a shared exploration of the use
of existing facilities with a view to using BSF investment to enhance provision for all learners, but particularly
the most vulnerable groups. For example, Kingston College facilities (Ansty Bridge) are used for alternative
provision for young people at risk of becoming NEET and discussions continue about further opportunities for
sharing.
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6. To what extent is the LA ensuring effective integration of education and other services
to support delivery of the ECM agenda and other relevant corporate priorities?

6.1 How the plans support the LAG6s pri or lettlareand their
Local Area Agreement

6.1.1 To tackle the persistent gaps in achievement and opportunity between different groups of learners the
Childrends Trusts in both authorities prioritise
young people succeeding. There is a focus on providing a wide range of services for young people to address
trends in obesity, teenage pregnancy, substance misuse, youth crime, those NEET and the life chances for
vulnerable groups. The school is considered an essential location for accessing these services and
contributing the authoritiesdéd Children and Young
Appendices D.13 and D.14.

6.1.2 The Transforming Education in Croydon and Kingston programme will address these priorities by developing

t h

ear |

Peo

or strengthening systems through the Childrends Trust

information and resources to be targeted to ensure the Children and Young People Plan priorities are being
addressed at local level. The authorities will also distribute available funding through extended services
clusters to enable services to be commissioned i

n r

outcomes. The arrangements in place, both withint he aut hori ti esd® Chil drends Se

partners (including Primary Care Trusts), to ensure that BSF developments enable joined-up planning,
funding and delivery of integrated services for children, young people and families. BSF investment will
provide cluster facilities to support parents and carers engaging fully in their own learning and the learning of
their children.

6.13 The school at the O6éheart of the communityé is a
aspiration articulated by many schools, working with parents and others, in their Schools Strategy for Change.
Clusters of schools are established in both authorities. They facilitate inter-agency working on a locality basis
and play a key role in delivering more joined up approaches to supporting children, young people and families.

614 Clusters have <coordination in place and are aligned

effective links with the local community provision. Clusters incorporating extended services have high
awareness of the needs of the families that attend schools and live in the area. Through working through the
Childrends Trust schools are able to commission a
and parental preferences, as well as identify emerging trends through embedded integrated working
procedures.

6.1.5 By leveraging BSF ICT investment both authorities will be able to share information between the school
clusters, Chil drends Tr ust iss senpng the sirategic readd of thé duthariteed te
continually develop and refine Integrated Services policies. This need to share relevant information
electronically will be captured within the ICT Output Specification as an authority enhancement and pre-
procurement workshops will be undertaken with a range of authority stakeholders to ensure that integrated
working is a key outcome of the ICT managed service. Improved targeted services will result in significant
savings on social services, youth offending teams and NEET budgets.

6.1.6 Clusters incorporating extended services deliver a sustainable offer of services that are responsive to the
needs of children, young people and their families and are open to the local community. The clusters deliver
the full offer of extended services and Cluster Coordinators and Extended Schools Managers support effective
family and parenting support, information and advice, extended day provision, childcare and family learning.
Work is underway in both authorities with Young People to look at the impact beyond the school day that
facilities and buildings could have in complimenting local youth provision and activities. The greater integration
of services has good capacity to increase the participation of the community and especially of parents in the
life of the school.

6.1.7  Structures and processes are in place in Croydon to enable children, young people, families and communities
to influence and shape the development of services in their area. Good practice examples such as the
research and development phase of the Targeted Youth Support Offer and Development of the Youth Early
Support (YES) Panels, existing cluster student councils and consultation tools have been developed through
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6.1.8

6.1.9

6.1.10

6.1.11

6.1.12

extended services and c htinorl (Listenihg Toalk#)nThe learnidgefrora the Potale n

Place work, where radical innovation and co design of services are a key feature of success (Croydon is a
Total Place pilot currently in the design phase), will inform an estates strategy based local needs. Integrated
Youth Support Services (IYSS) will be a key partner with schools to ensure young people have a safe place to
be, as well as training support for childcare providers to offer choice for young people in Years 7 and 8.
Facilities such as the Turnaround Centre (Appendix D.5) and services such as the LOOPS programme
(Appendix D.6) will inform further the most appropriate offer to young people based at schools.

Kingston has a long established system of Neighbourhood Committees that actively champion meeting the
needs of local residents. Every Neighbourhood Committee is aware of the BSF agenda through workshops
and Council meetings. The neighbourhoods have boundary areas which are very close to the school cluster
boundaries.

There are four clusters in Kingston, geographically distributed across the borough and focused on
collaborative efforts to support school improvement and to target support to vulnerable children young people
and families. They are facilitated by senior authority officers and Headteachers take the lead in developing
agendas and action plans for each cluster. The work of Advancing Services for Kingston Kids (ASKK) is
central to the delivery of integrated multi-agency work that ensures children, young people and families
receive timely and effective support.

To sustain high quality interventions over time, support young people and families through critical transitions
in their lives and make a long term difference, Kingston provides integrated support packages through a
prevention strategy aimed at improving access to existing excellent facilities and opportunities. Each cluster
receives a grant and regular information on the level of vulnerability and a needs analysis of the types of
vulnerability of the cluster and locality. This information drives cluster planning and spending. For example,
recent work on supporting children living through bereavement grew out of recognition that this is a key factor
in identifying childrends vul ner ab isthoadsyn.considBriddg-howw they
might add value as part of the protective factor that can help reduce risk and build resilience.

A strategic priority for Kingston is to create clusters of services that are offered in local settings, which make
them more accessible, networked and universal. The services offered in hubs can be provided by the
authority, Health, Voluntary Organisations and other partners. Schools are central to this initiative as they sit
at the heart of the local community. The BSF programme is being implemented alongside proposals to
recommission delivery of library services, youth services, leisure services and Arts provision so that these
services are delivered with the context of integrated local community hub networks. The arrangements in
place ensure that BSF supports relevant corporate priorities as well as the new duty placed on schools to
promote community cohesion.

The BSF programme in both authorities has been developed to deliver the corporate objectives set out in the
corporate plans of each authority; We are Croydon and the Kingston Plan (see Appendices D.3 and D.4
respectively). The Transforming Education in Croydon and Kingston programme will be enhanced by the work
in both authorities to improve community relationships with schools and learning providers. This will be
achieved by:

e developing and disseminating guidance on community use of schools to all extended services clusters

e promoting community cohesion and Children and Young People Plan priorities through cluster
management groups and their cluster development and school improvement plans, including developing a
clear cluster approach to community use and play

e delivering a training programme for governing bodies and cluster management groups to ensure safe
practice outside school hours and during holiday times

e making induction processes for visiting professionals compulsory, with guidance for schools when working
with visiting professionals

e supporting schools and clusters to develop staffing structures that enable them to offer services and
activities that are open to the community as well as the children and young people who attend the schools
and equipping them with staff to support this work

e involving children, young people and their families as well as community members in shaping the design
of services, including parent groups
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6.1.13 Each school has developed its strategy for change in the context of consideration to their relationship with the
local community. A wide range of opportunities have been articulated including:

e Embedding students and families in a totally integrated and accepting wider community in comparison
with a current background of students currently being feared and excluded (Bensham Manor)

e Coombe firmly positioned as a focus of community learning and cohesion (Coombe Boys)

e To offer a range of educational and recreational opportunities extended to the wider community
(Edenham)

e Improving the life chances and experiences of people within and beyond the school (Richard Challoner)

e Establishing the school as the heartbeat of its community (Archbishop Lanfranc)

e To encourage healthier lifestyles by providing a wider range of sporting activities for the local community
(Tiffin Girls)

e The local community as a learning village with the college as its hub (NMBEC)

e Therapeutic Community 7 centre of expertise, multi-agency working, and community cohesion (St
Phillipéds)

e Tocreateamult-rtpur pose environment that caters for diversi

e To be a beacon for learning opportunities and leisure facilities for the local community (Chessington
Community College)

e Ensuring the availability of training on community cohesion and access to local religious, ethnic and socio
economic data to schools and services

6.2 Taking account of the faith based needs of the local community

6.2.1 There are a range of faith schools in both authorities. Both authorities are prioritising community cohesion by
ensuring all schools develop an understanding of the religious, ethnic and socio-economic characteristics of
its community in a local, national and global context and evaluating their impact on the cohesiveness of the
community they serve. For this reason the high quality of community cohesion has been selected as one of
the programmedés Educati on Key mxbfll).r mance I ndicators

6.2.2 Feedback from consultations with local communities to date indicate that parents are not seeking schools of
faith but they want good schools where the children behave well and the ethos is positive. BSF investment in
community provision will allow schools to better meet the needs of their local communities. For example, by
prioritising the zoning of community facilities in the project evaluation metrics BSF projects will deliver
improved access to school facilities.

6.3 Supporting the development and delivery of a broad and diverse cultural offer for children
and young people (both within and outside of normal school hours) and maximise the
potential of offering Arts and cultural facilities for community use

6.3.1 The role of arts and culture in providing positive activities for young people is widely recognised nationally.
Such provision is a major driver of the cultural agenda in both authorities. The youth service is currently
conducting research to identify the facilities that are desired in a school for out of hours use by young people
who do not necessarily attend that school.

6.3.2 The Arts Ambassadors youth Arts group in Croydon is an excellent example of young people managing their
own provision. Some 50 young people, 14-19 years, are engaged in Arts activity ranging from music to theatre
to film production meeting on a weekly basis at the Croydon Clocktower. The group produces its own club
nights, with average attendance of around 250 young people and has successfully achieved funding from the
Positive Activities for Young People programme to take Arts activity to other young people around the
borough, particularly on Friday and Saturday nights. These self-managed projects delivered by young people
for young people can be used to add value to new educational cultural space developed through the BSF
programme.

6.3.3 In Kingston the recent opening of the Rose Theatre which has an interdependent relationship with the local
council is offering a rich and varied Arts programme from youth theatre to comedy to study of A-Level. The
appointment of officer with the responsibility for liaising with schools will ensure that of a broad and diverse
cultural offer will be available to all young people both in and out of school hours. The zoning of space for
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6.3.4

6.3.5

6.3.6

6.3.7

6.3.8

6.4

6.4.1

6.4.2

community use of cultural facilities such as dance studios and theatres will encourage more family activities
leading to greater participation.

Kingston is re-commissioning its adult learning provision in light of the likely need to relocate its main adult
learning centre in 2012. Adult learning activities are currently offered in some secondary schools, but the BSF
programme offers clear opportunities to provide an integrated adult learning and family learning offer.

Kingston is the Local Accountable Body for informal adult learning and will set out its adult learning strategy
with adult learning partners (including Kingston University and Kingston College) to include use if specialist
facilities in schools (such as language laboratories, art and craft studies and sports facilities) as part of an
integrated adult and family learning offer. This will ensure that the plans for extended school and community
use provision are based on a realistic audit and assessment of need, taking into account the views of children,
parents and the wider community, including the PE and Sport and Culture stakeholder groups and
Districts/boroughs.

There is a firm commitment in each authority to the provision of five hours of PE and Sport through schools.
This is considered an integral part of the strategy for reversing the obesity trend (See Education Key
Performance Indicators Appendix D.11) in young people and instilling in them a desire for healthy lifestyles.
Both authorities recognise and value the contribution PE and sport can make in promoting community
cohesion and engaging young people in community activities such as volunteering thus diverting them away
from involvement in crime, anti-social behaviour, discrimination and bullying. Investment in engagement in
high quality PE and sport will contribute to improved concentration, commitment and self-esteem for learners
resulting in improved behaviour, performance and attainment. BSF ICT investment also presents the
opportunity to record sporting achievement on a common learning platform and to make PE and sports
facilities accessible and appropriate for community use (for example on-line booking of facilities for community
access), this includes changing and storage facilities.

Both authorities are using the Tellus survey to understand where young people wish to see improvements.

Integrated Stakeholder working groups are established across both authorities to further progress the offer in
the areas of PE and Sport and Culture and Cultural Learning. The current strategy will be extended to:

e engage more children and young people in high quality PE and sport in school, in the further education
sector and in the community; the ambition for a better offer for sports and culture is evident in the
Education Design Brief for Woodcote School, Richard Challoner School and The Coombe Schools

e extend sporting opportunities for children and young people with disabilities and special educational
needs, a good quality example of this ambition is evident via a play park for disabled children and young
people in Chessington and proposed play demonstration project at Beckmead behavioural emotional and
social difficulties (BESD) School

e inspire more young people to take part in competitive sport backed by more competition managers and
coaches; specialist sports schools, including Archbishop Lanfranc and Chessington Community College,
have an important role here

e encourage and help support more young people to become leaders and volunteers in sport; this ambition
is described explicitly in Woodcote School and Southbor ough Hi gh School 6s Edu

Joining up available funding streams (for example Sport England, Football Foundation Play,
pathfinders), to maximise the potential of offering sports, play and cultural and
catering/dining facilities for community use

Both authorities and cultural providers across the boroughs are committed to developing physical resources
for cultural activity, both in and outside the education system.

In Croydon the Culture & Sport Partnership Strategy identifies the need for a coordinated cultural offer for

young people. The AFresh Mindso strand of the str
streams. These include: Arts Council England revenue funding (Croydon Clocktower) and Grants for the Arts
potentia | (Festival of Childrendéds Theatre 2011) ; Pos

grants from trusts and foundations.
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6.4.3

6.5

6.5.1

6.6

6.6.1

6.7

6.7.1

6.7.2

In Kingston PRO-ACTIVE South London is brokering a relationship with the authority and National Governing
Bodies, Sport England and other major sports partners to join up funding and maximise the potential sport
offer. Kingston's Play Strategy identifies opening up school play facilities after school and at weekends as a
priority. Schools are currently involved in consultation on designing Playbuilder play spaces in the community
and expertise developed in this area will inform play facilities in school designed through BSF investment so
that the community can make use of them. Recent effective use of grant funding in Kingston for play space is
recognised by children and young people (Tellus) as the best in the country and an example of this is the
Skate Park designed by young people.

Supporting schools in achieving and sustaining the Arts/Sports mark standard, and offering
the Arts award to young people

Many schools in both authorities already have these awards. The aspiration is that all schools will achieve at
least bronze level and increasing numbers will progress to silver and gold. School liaison officers in the Arts
and sports services work proactively with school colleagues in developing and supporting their provision.
These officers are involved in the Transforming Education in Croydon and Kingston sub-groups for Culture
and Sport in shaping the future offer through BSF investment. The proposals on schools site master plans
include the provision of enhanced performance, visual Arts and sports facilities.

Taking advantage of the opportunities that ICT brings for data standardisation and
interoperability of systems to provide real benefits for all stakeholders

To enhance the existing offer to young people and local communities the Transforming Education in Croydon
and Kingston programme will ensure through the procurement of a joint ICT managed service

e Joined up ICT systems cross-borough and enabling secure information sharing, opportunities for adult
and family learning

e Developed ICT systems that support integrated multi-agency working including the ability to share
information efficiently and appropriately

e Developed ICT systems to allow Council workers easy access to Council networks when working off site

e Increased support for communities to have internet access and support to use computers in the home

e Access is provided to media rich resources for adult and family learning to encourage intergenerational
learning

e Use of access control systems to give adults appropriate levels of access to school sites

¢ Integrated data systems such as travel (Oyster), library, leisure and school dining into a single card for
young people to improve their access to facilities and learning opportunities

e Use of web 2.0 tools to share information about the current and future youth offer

e Young people are enabled to book and manage activities offered through an online portal

e Access is provided to virtual guides and mentors as part of the youth offer

Supporting schools in achieving and sustaining the Healthy Schools Standard

Consultation in both authorities with young people confirms that they place great importance on health issues.
Responding to their concerns is entirely in keeping with the intention that all schools will achieve and sustain
the healthy schools standard. In particular their concerns are in relation to healthy eating and having a positive
eating experience; opportunities for exercise and concern about obesity; and the physical challenges of
having to carry heavy bags of books and equipment. Investment in the use of e-books/readers, online
services and an alternative approach to the use of personal mobile technology will reduce the need for
learners to have to transport harmful heavy resources to, from and around school.

BSF investment will address these concerns by ensuring that all schools are able to provide a nutritious and
healthy diet and an improved dining experience. The shared understanding that learning is a social process
has brought several particularly exciting projects where learning is integrated into the communal dining
facilities. Both authorities have examples of post war gymnasiums which are unsuitable for a modern sports
curriculum. BSF investment will replace these buildings to allow for a more personalised approach to physical
activity.
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6.7.3 BSF will allow for the internal redesign of space to reflect the modern understanding of how young people
thrive and develop resilience through social interaction and opportunities for small group learning, and provide
gui et space for coaching, counselling and mentoring.
pupils personal and emotional wellbeing is expressed strongly in their Schools Strategy for Change which
recognise the constraints of the current buildings.

6.8 Supporting local play strategies and maximise the potential for offering play and recreation
facilities for community use

6.8.1 BSF funding will be used to ensure play opportunities are maximised so that children and young people have
access to high quality play opportunities within and outside of the school day. Children and young people will
continue to play an active role in influencing the design of play spaces. As a result play spaces will be
inclusive and attractive with adequate quiet areas as well as those that encourage risk and challenge. Play
spaces on school sites will be opened up to enable use by the local community. All children will have the
opportunity to play.

682 Croydonbés Play Strategy has been developed coll abora
children 8-13, and an open space event for key stakeholders. Within this work, school sites are seen as a key
resource appearing as safe places for children and young people to play and be with their peers. There is a
need to develop accessible sites, where areas of responsibility are tried and tested (for example, Health and
Safety and legal obligations if a school site is used by the community).

6.8.3 Where a school has play areas which adjoin community space, Kingston's Play Strategy recommends that
these are opened up for community use at appropriate times and with appropriate supervision. The
Playbuilder programme is outlined in Section 6.4.3.

6.8.4 In both authorities there are projects exploring the role of play through the school landscape. Beckmead
Special School will develop new play facilities for students with Behavioural emotional and social difficulties,
and the developing play facilities at Bedelsford School are being referenced to inform the design of external
spaces through BSF.

6.9 Considering a multi-agency approach to education delivery, with different partners, such as
cultural organisations, delivering learning and providing facilities and resources for learning
that meet the needs of learners and communities

6.9.1 There are well established clusters in both authorities that the Transforming Education in Croydon and
Kingston programme is working with to further enhance the offer to local communities by:

e Specifying office accommodation and multi use provision for visiting or co- located professionals and
students (for example, school based social work students)

e Meeting access requirements throughout the building and grounds to ensure that all families and
community feel welcome; this includes level access, appropriate signage and safe routes both on site and
in the school vicinity

e Creating spaces which are attractive to children, young people, and adults and encourage, where
possible, the year round use of facilities through high quality provision

o Offering communities access to spaces which could support a range of cultural activities

e Ensuring high quality spaces are available at evenings and weekends for rehearsal and performance

e Enabling wider community accessibility and use of the school throughout the year to encourage more Arts
work and projects to be developed and displayed in school spaces

e Providing work, social and eating spaces that meet the needs of a workforce working in schools beyond
traditional school opening hours

e Supplying schools with appropriate accommodation for the training of governors, cluster partners and
other professionals

e Making it possible for mothers and fathers to attend classes by providing support facilities, such as a
creche

e Designing modern dining facilities that encourage positive eating experiences for young people and other
users

e Providing appropriate space in schools for guides and mentors to meet with young people

32| Page



7. How does the LA plan to improve inclusion and remove barriers to achievement and
progress for all?

7.1 Ensuring improved achievement for underperforming groups and for those who are at risk or
vulnerable

7.1.1 Inclusion is central to the transformation agenda in both authorities. All schools will ensure that the gifts and
talents of every learner are unlocked, nurtured, challenged and supported, regardless of their personal
circumstance. Inclusive practice will be recognisable in all aspects of school life, from the curriculum to the
pastoral support. Young people will have access to guidance and mentoring that will enable their talents to
flourish whatever the specialist area.

7.1.2 To this end, all young people will have their needs met in mainstream schools, or within a continuum of jointly
commissioned specialist or alternative provision, including short stay schools. BSF funding will ensure that
those young people most in need of support, for example those who are most vulnerable due to their home
circumstance or victims of bobl gipagesshallschaveé abee
secure.

7.1.3 Critical to the success of these young people will be the offer of an inclusive curriculum and pedagogy based
on quality first teaching and personalised learning which is delivered through high quality, inspiring learning
environments that successfully motivate young people to maximise their learning and personal development
opportunities. These new facilities will include specialised resource provision through the available adaptable
provision by being flexible spaces for outreach, multi-disciplinary interventions located strategically in both
authorities offering a range of specialist expertise for in reach and outreach work.

7.1.4 These groups will also be supported by all secondary schools as they provide appropriate space to offer
individual and group support for students who need time away from mainstream learning settings and
integrate accommodation for learners with special educational needs or English as a Second Language into
the core facilities of the school through the creation of learning and social spaces which are attractive and
stimulating for children and young people. Each school will provide welcoming and comfortable
accommodation to smooth the transitions back into mainstream education by maintaining design quality for all
young people, regardless of their background, maximising access to external spaces for play, socialising and
learning and using furniture, fixtures and equipment effectively to create different scale settings for learning
through agile configuration of space appropriate to the needs of individuals.

7.2 Addressing issues of social exclusion and promote social inclusion

7.2.1 Exclusions from Croydon secondary schools and persistent absence are continuing to reduce and the
borough is on target to meet national persistent absence target of 5% by 2011. Although the fall in exclusions
is sharper than the national and London trajectories Croydon still has a significantly higher level of exclusions
than other London authorities and its statistical neighbours (see Appendix D.11 for Education Key
Performance Indicators). A review of provision for pupils with challenging behaviour was undertaken in 2008;
recommendations included shifting Pupil Referral Unit resources towards early intervention as exclusions
reduce. In response the authority is developing a family based approach with focus on support, prevention
and early intervention to reduce the need to exclude young people from mainstream education.

7.2.2 Croydon has a wide range of alternative provision including on-line learning options and voluntary and private
sector provision. Young people have access to an effective range of services and opportunities in and out of
school. The new Fair Access process is operating successfully with placements of pupils secured across all
types of schools, including church schools and academies. It is now the focus of the authority to develop a
new service delivery model for short stay schools with prevention and outreach at its core. To achieve this, the
authority is securing the strategic engagement of secondary school Headteachers in shaping the continuum of
alternative provision through the Behaviour and Attendance Partnership. Consultation on proposed changes
to Emotional and Behavioural Difficulties or short stay school provision and management arrangements is
underway. BSF investment will contribute to reducing the numbers in alternative provision, thus offering an
efficiency saving on the Age Weighted Pupil Unit of about 65%, by enabling schools to better respond to
individual needs. Table 3 illustrates the proposed model for a continuum of provision.
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Figure 7: Continuum of Provision i Croydon

Service Provision

Requirements

Time out space in mainstream
secondary schools

Every secondary school provides appropriate space and resourcing to
offer individual and group support for pupils needing time out from
mainstream classroom and to support successful reintegration

Key stage 3/ 4 short stay school

Located on independent site accessible from all parts of borough
Building to include outreach base

80 places

Key stage 4/ 5 short stay school

Located on a new (independent) site, expanded to support Post 16
transition and offering a range of vocational learning

50 places at Key Stage 4

20 places at Key Stage 5 (Year 12)

Specialist Emotionally Based
School Refusall/ teenage mothers
Key Stage 3/ 4 short stay school

Retained on John Ruskin site and continuing to offer provision to
schoolgirl mothers and their babies and Emotionally Based School
Refusal (EBSR) pupils with additional outreach support for schools

40 places

Croydon Digital T Key Stage 3/ 4
virtual school

Located on a new site and developed as a virtual school offering online
learning combined with group or home tuition for Emotionally Based
School Refusal pupils, young people with medical needs and providing
additional support for home educated children and Looked After
Children

Currently 30 pupils registered with Croydon Digital

50 pupils on home tuition

Additional mainstream provision 1
Studi o g dhhmola g
Key Stage 4/5

Providing practical learning with a focus on work (to be explored i
opportunity to take part in second phase of national pilot)

Strategically located across the borough

30 places per school (total 90 places)

Social Emotional Aspects of
Learning school i Key Stage 3/
4- mixed provision

Part of continuum of provision closely linked to short stay school offer
with combined outreach programme.

Primary Phase

Primary Behaviour Support service incorporating primary short stay
school

An integrated youth support offer

Including Youth Early Support programme providing multi-agency
personalised support beyond school setting and engaging vulnerable
young people
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7.2.3

7.2.4

7.3

7.3.1

7.3.2

By comparison Kingston has low rates of exclusion with a long history of managed moves and the operation
of a pupil placement panel. The inconsistencies that exist between schools are being addressed through the
school improvement service and the Fair Access agreement between all schools. Kingston achieved the
government target of having a Target Youth Support (TYS) service in place by December 2008. This multi-
disciplinary service ensures that all young people with emerging needs, identified by schools and the police in

particular are rapidly assessed and provided with an appr opri ate package of supp

recognises that to deliver consistently improving outcomes for all young people requires active partnership
with other agencies and good engagement with young people themselves in the design delivery and review of
all services they access.

In Kingston, Headteachers recently set up Anstee Bridge, a part time alternative provision, in partnership with
the Local authority. This is situated at Kingston College and has been very successful in keeping young
people of both sexes, who would have otherwise been under threat of exclusion, in mainstream schools.
Students who attend Anstee Bridge have pride in their attendance and publicly celebrate their achievements.

Engaging and support the learning needs of all learners, such as gifted and talented or
disaffected young people and those with special educational needs

Both authorities are committed to transforming the outcomes for all young people by:

e ensuring that young people have access to all progression pathways post 14

e all schools actively supporting delivery of the learning entitlement for all pupils including providing a strong
Level 1, 2 and 3 offer and access to all pathways

e broadening the range, quality and strategic planning of provision to ensure appropriate alternative
provision and a stronger vocational offer that meets the aspirations of young people currently disengaged
from learning

e providing early support to vulnerable young people, including pupils who are persistently absent via multi
agency support in schools

e meeting the Continuing Professional Development needs of staff in Pupil Referral Units and Alternative
Provision

e building on the expertise within Pupil Referral Units to develop a continuum of support for pupils with
challenging behaviour

e enhancing learning through the use of haptic technologies

e Sharing the best practice from outstanding special schools

e investing disproportionately more money in SEN ICT facilities schools to meet the needs of SEN learners

e creating a culture of entitlement - whereby the opportunities for SEN students to gain excellent ICT skills
are viewed as the norm

e matching appropriate software and devices to the specific needs of young people

e apportioning investment in relation to need

e learning from experts about what will best meet needs

e ensuring visiting professionals can access required data systems

e providing a common platform for the sharing of data and information for each young person

e sharing information and assessments, including CAF information easily and as appropriate to improve
services

The Transforming Education in Croydon and Kingston programme and BSF funding will add value to these
actions through:

e enhanced virtual and blended learning solutions to increase access to learning for pupils who cannot
sustain regular classroom based learning

e provision of online learning for young people and families unable to benefit for attendance at a school or
setting

e ensuring that pupils who are most in need benefit from comparatively higher levels of investment

e investing in change management strategies for families and carers can have the confidence to use
technologies such as the MLE and support their life-long learning

e encouraging young people to use a wide range of devices

e providing access to a single platform for curriculum and learner information
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7.4

7.4.1

7.5

7.5.1

7.5.2

7.6

7.6.1

7.6.2

e the support of parents and families and improving communication via online and mobile technology

e valuing the é6technology6 talents that young peopl e

e using the school setting and ICT investment to capitalise on the e-talents of young people to support their
families and i mprliieraey their familiesd e

e using technology to support those catching up on missed learning through absence or exclusion

e using technology to provide reminders, opportunities for over learning and to help all those who support
young people their learning

e using the power of ICT to engage with and build the self-esteem of disaffected learners allowing them to
become content creators rather than consumers of content for example by procuring and supporting
industry standard ICT applications in video, music and games production

e ensuring that procur ement of | CT meets <children,
including students in the managed service procur e ment process, evaluating bi

e thinking about family and neighbourhoods in relation to ICT and recognise the need to apportion
resources effectively

e listening to what young people tell say about learning from ICT and acting on it

Improving attendance and behaviour while also reducing bullying

There are specific policies in both authorities that address attendance and behaviour (s e e Kingst
Attendance Policy in Appendix D.7 and Croydon 6 s At t endance apgytthAfpentdibaD.8). Ther P c
specific challenge to tackle is getting persistent non-attendees to come to school, engage them whilst they are

there and ensure they feel safe and secure. By targeting these young people through BSF investment the
Transforming Education in Croydon and Kingston programme can:

e address issues of attendance by providing welcoming spaces; matching curriculum needs to appropriate
learning settings; and accessible social space

o deal with behavioural issues through space for withdrawal; effective use of colour; engage young people
in owning spaces; and ensuring good environmental controls

e resolve the incidence of bullying by eliminating hotpots in places like stairwells and toilets; improve
passive supervision through transparency; and providing small group space for counselling

Ensuring the safety and security of the school community and support local crime reduction
strategies

Transforming Education in Croydon and Kingston wel cor
sees the effectiveness with which a school promotes this as central to its success in inclusion. The extent to
which a school és actions have the same positive I mpac

differ in many cases and this presents a challenge. The Strategy for Change and schools own ambitions for
change will ensure that, in the future, actions have a markedly beneficial impact on community cohesion with
the wider community and take account of the religious, ethnic and socio economic context.

The ICT Audit, detailed in Appendix F.1, established that all BSF schools have robust e-safety policies in
place as well as the technology, for example, web filtering to ensure safeguarding of students.

Contributing to the development of pupil leadership and opportunities for children and
young people to make a positive contribution

By working in partnership with youth offending teams and drug action teams to identify at risk young people
that could be referred to sports programmes delivered by appropriate partners in suitable facilities, the BSF
process will expand provision for excluded pupils, or those at risk of exclusion, by extending the range of
alternative provision currently offered. Use of the managed learning environment will support this process.

The involvement and participation strategies for both authorities aim to tap the rich potential all young people
have to offer in terms of ideas and energy. Recent involvement activities with young people through the
Transforming Education in Croydon and Kingston programme have modelled good ways of engaging young
people with the intent that they will apply this learning to their own lives as they make personal choices and
take part in democratic processes to benefit their communities. Transforming Education in Croydon and
Kingston has recently commissioned the Sorrell Foundation to create a bespoke Super Clients programme for
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young people that is owned and delivered by young people. Building on the inclusion of young people in the
School Transformation Teams, this design programme will move beyond tokenistic involvement to provide a
sustainable approach by ensuring that young people participate meaningfully in the decision making process.
Further details of the participation and involvement strategy are outlined in Section 13.

7.6.3 Through the Transforming Education in Croydon and Kingston programme young people will benefit from
continual engagement with partners like the London Metropolitan University, Open City and the Sorrell
Foundation to increase and improve the participation of young people by using Social Emotional Aspects of
Learning, ment oring and other support programmes to
effectively delivering and monitoring impact and spreading good practice about effective One to One Tuition.
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8. How does the LA plan to champion the needs of all pupils with Special Education Needs
(SEN)?

8.1

8.1.1

8.1.2

8.1.3

Improving provision progress and outcomes for children with special educational needs,
including the use of specially resourced provision

The strategies for special educational needs are focussed on three goals of personalisation, inclusion and
partnership which are dependent on the integrati
development strategy, and commissioning provision that meets needs. The special educational needs
strategies in both authorities are underpinned by a common principle that wherever possible the needs of all
young people will be met in a local mainstream setting and supported, as appropriate, by professionals from
special resource facilities.

Critical to BSF is addressing the numbers of young people with LDD educated in residential places out of
borough and gaining the Age Weighted Pupil Unit efficiency. It is a priority in both authorities that young
people with special educational needs and disabilities and their families are involved in the shaping of
services to achieve flexible and person focused provision. The authorities will continue to focus strongly on
improving life chances by supporting, engaging and listening to parents and carers, and promoting the
physical health and emotional and mental well being of all. Parent Partnership Services will continue to steer
the strategy.

In Croydon, there is a commitment to improving outcomes for all children and young people with special
educational needs by enhancing and expanding local provision through Special Resource Provisions in
mainstream schools to encourage local families to take up places in their local schools. Mainstream schools
will be supported through partnering agreements with special school professionals to ensure all mainstream
services are needs led and child-centred. By working in partnership with mainstream and special schools to
increase their capacity for inclusion and provide appropriate support and challenge the authority will narrow
the gap between those with special educational needs/LDD and the rest of the school population. Table 4
illustrates this new landscape.

Figure 8: Proposed special educational needs Provision (Croydon)

Service Provision

Requirements

Re-developed Key Stage 3 and 4
school provision for Emotionally Based
School Refusal young people in the
east of the borough

This will include the ability to support Autistic Spectrum Disorders
and outreach to mainstream schools. Provision for smaller number
of girls will be provided

Additional Emotionally Based School
Refusal School for Key Stage 3 and 4
in the north of the borough

This will also include the ability to support Autistic Spectrum
Disorders and outreach to mainstream schools. Provision for
smaller number of girls will be provided

Re-designated Autistic Spectrum
Disorders and Complex Needs 11 to 19
in the north of the borough

Potential new build or co- location. Better support for aspergers
and specific environmental needs. New Autistic Spectrum
Disorders/Complex Needs provision in the north in a mainstream
school to be a compliment to the provision at Addington High
School in the south. Possible 25/30 places

Two new 10 place specialist resourced
provision supporting Speech, Language
and Communication Needs at a
mainstream school for Key Stage 3
and 4

One in north and one in south of the borough but not proposed for
Phase 1

Established school supporting Profound
and Multiple Learning Difficulties and

Complex Needs from Key Stage 1 to

Preferably on split sites to provide progression for young people.
Appropriate physical environment to promote independent living
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8.14

8.1.5

19 years

Two secondary and two primary One of each in the north and south
specialist resourced provision for
children and young people with
Physical Disabilities.

Re-developed provision for Severe To include some Autistic Spectrum Disorders specific provision.
Learning Difficulty/Autistic Spectrum Residential provision to support family support and independent
Disorders secondary and Post 16 living.

PE, Sport and Culture Facilities for young people with special educational needs to

experience high quality PE and Sport and culture

In Kingston the special educational needs strategy has already improved outcomes for children and young
people with learning difficulties (see Appendix D.9) and disabilities and increased resources for those with
communication difficulties. A policy of specialist resourced based provision in primary schools had reduced
the use of out of borough placements and brought down costs, however these have recently increased due to
increased numbers, and need and demand for specialist secondary placements. Schools are effectively
supported, through a strong special educational needs network to offer an inclusive curriculum that is
welcoming to disabled young people and those with special educational needs. There are ambitious targets to
remove the barriers facing disabled young people and to help them make good progress throughout school.

Evidence indicates high levels of parental satisfaction with the primary offer and an increasing population of
Kingston children and young people with complex learning needs and disabilities will see an increase in
demand for places. There is an ambitious plan to make further improvements by increasing the number of
mainstream school based specialist resources, particularly for young people with autism spectrum conditions,
mild and severe learning difficulties and those with significant Behavioural, Emotional and Social Needs.
Figure 8 illustrates what this landscape will include.

Figure 9: Proposed Special Resource Provision (Kingston)

Commissioning additional places in special schools to reflect the growing population and staying on rates

Commissioning up to 135 places for children and young people in mainstream schools

Service Provision Requirements

9 specialist resource | 1 in each non selective secondary school including the new schools, catering for
provisions 12-15 pupils with about 3 pupils in each year group

3 of these will be Behavioural Emotional and Social Needs specialist bases; two
in boys schools and one in the new secondary school

3 of these will be for speech language and communication needs including
Autistic Spectrum Disorders

2 of these will cater for children and young people with Severe Learning
Difficulties and Mild Learning Difficulties

1 of these will provide enhanced support for children and young people with
sensory and physical difficulties
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8.2

8.2.1

8.2.2

8.3

8.3.1

8.3.2

8.3.3

8.3.4

Helping learners with learning difficulties in mainstream schools and also provide access to
learning for hard to reach groups, such as travellers and schoolgirl mothers

Central to the strategy in both authorities is involving young people with disabilities in the shaping of services
and ensuring special educational needs is the responsibility of everyone, all teachers, all staff and authority
services. BSF funding for ICT will support schools and services in their self review of provision for special
educational needs and Inclusion. This includes early identification, tracking, assessment and intervention
through the provision of a better range of services to children and their families in specialist provision and
mainstream schools.

Further work is required in developing more effective multi-agency working particularly with health, adult social
care and relevant key partners to support hard to reach children and families. Transforming Education in
Croydon and Kingston is supporting this process by developing opportunities to improve and develop
adaptable provision for hard to reach groups through extended services and through engaging closely with
special school Headteachers, resource base managers and other service providers about service
development and building a better continuum of service for those hard to reach groups.

Improving disabled access to buildings and grounds, and enable inclusion of children with
special educational needs

There will be further joining up services for targeted and vulnerable groups, including potential co-location of
provision on school sites. This will be achieved by designing inclusion into the fabric of schools buildings, with
improved provision within mainstream schools for students with special needs and disabilities, and for
disaffected and non attending students. As a result of offering Specialist Resource Provision at strategic
school sites in both authorities the BSF programme will create accommodation that encourages collaboration
and coordination between teachers and associate staff from different disciplines. transferring design
excellence in special schools to the provision of behaviour support environments in mainstream settings and
ensuring special schools access a strong Continuing Professional Development programme

Children and young people with special educational needs and LDD will have the same equality of opportunity
as other children by ensuring furniture, fixtures and equipment are agile and meet the needs of all learners.
The specification of specialist accommodation, access, outdoor areas, extended school opportunities and
resources on all school sites will support learners with learning difficulties and disabilities; including sensory
difficulties and specific learning difficulties. The Transforming Education in Croydon and Kingston programme
has already begun to match design characteristics to complex learning needs of individuals, for example low
stimulus space for young people with Autistic Spectrum Disorders.

Both authorities will seek to address the lifelong learning agenda by providing shared spaces during the day to
encourage a wider range of users to build social capital in young people with LDD. Independence will be
increased through the design of confidential space for mentoring, tutoring, counselling, and therapy, especially
for vulnerable learners. Crucial to this is the planning support services for young people to be accessible and
welcoming and meet the minimum requirements of DDA to ensure access to all learning environments both
internal and external. School design will offer space to welcome and support families of children and young
people with special educational needs and will tackle the challenge of storing large equipment in special
schools whilst maximising the space for learning.

Applying sensory design principles to all learning spaces to create stimulating environments though cohesive
design and appropriate routes across the whole campus will support those learners with sensory impairments
or disabilities. The Transforming Education in Croydon and Kingston programme will match the PE and sports
needs of young people with special educational needs with appropriate facilities to assure the five hour
entittement and enhance experience by providing access to appropriate play and social spaces. Embedding
exhibition and display areas in the fabric of the building will encourage cultural learning and celebration
through improved access to spaces that enable active participation in the creative Arts and encourage the
presentationandcele br ati on of young peoplebs wor k.
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8.4 Consultations have that have taken place or are planned on proposed changes to special
educational needs provision

8.4.1 As the BSF programme progresses to Phase 2 Kingston will look at emerging patterns and review needs
analysis and capacity. It is not proposed, at this stage, that every school will be resourced to deliver Special
Resource Provision but rather, as the built environment is completed, that monitoring by the authority will
determine and commission new provision; an efficient time line for establishing new provision; identifying
parent preferences. This will be achieved by building on existing expertise and gathering specialist teaching,
support staff and therapists together in a dedicated setting. It is envisaged that investment in staff and training
atresour ced school s wild/l benefit pupils across Kingstor
cluster.

8.5 Improving Pupil Referral Unit (Pupil Referral Unit) provision to ensure access to a wider,
broad-based and balanced curriculum

8.5.1 Croydon has a wide range of alternative provision including on-line learning options and voluntary and private
sector provision. Young people have access to an effective range of services and opportunities in and out of
school. The new Fair Access process is operating successfully with placements of pupils secured across all
types of schools, including church schools and academies. Youth Early Support is established in 5 localities
and consul tation i s currently taking pl ace on pdr el
transformation programme, which will put in place new integrated youth support arrangements for the
borough. It is now the focus of the authority to develop a new service delivery model for short stay schools
with prevention and outreach at its core. To achieve this, the authority is securing the strategic engagement of
secondary school Headteachers in shaping the continuum of alternative provision through the Behaviour and
Attendance Partnership. Consultation on proposed changes to Social Emotional Aspects of Learning/ short
stay school provision and management arrangements is underway. BSF investment will contribute to reducing
the numbers in alternative provision, thus offering an efficiency saving on the Age Weighted Pupil Unit of
about 65%, by enabling schools to better respond to individual needs. Figure 7 illustrates the proposed model
for a continuum of provision (see Section 7.2.2).

852 Kingstonods Pupi | Referral Uni t arrangement i's very
facilities who gain accreditation has grown markedly in recent years. The Pupil Referral Units are managed by
one Headteacher on two different sites and the ambition for greater integration and curriculum opportunities
for young people requires new more purposeful accommodation. The plan is to combine the Pupil Referral
Units and to continue to meet the needs of the diverse intake through careful design and management. The
Pupil Referral Units will then be able to offer much need integrated support packages, extended services and
provision for those out of school. The shared vision is that the Pupil Referral Units will strengthen inclusion in

Kingston and become more of a O6revolving dooré prov
mainstream provision and at the Pupil Referral Unit.

8.6 Using expertise in special schools to support mainstream schools

8.6.1 There is already considerable partnership work between special and mainstream schools in both authorities.
The Transforming Education in Croydon and Kingston programme will provide space to further develop the
capacity of Governing Bodies to understand the needs of learners and to change attitudes and remove
physical barriers to access, learning and inclusion. New facilities will generate capacity in mainstream schools
to support learners with special needs through access to a strong national and local Continuing Professional
Development programme developing partnerships between mainstream and special schools.
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9. What is the LAG6s approach to | ted Geabssh changea nd
management strategy for achieving transformation through BSF (including Continuous
Professional Development (CPD) and Workforce Reform)?

9.1 Ensuring robust plans are put in place for sustainable leadership and governance across the
authority and within schools, including support and training for school leaders and
governors

9.1.1 As described in Section 3 both authorities have undertaken processes to secure high quality, sustained
leadership in all schools. There is an established and stable team in both authorities leading on the service
transformation work, integrated well with officers in other council divisions. There have been considerable
training and development opportunities offered to governors and school leaders through national programmes
and a locally developed offer.

9.2 Supporting the development of school Strategy for Changes and ensure that a change
management programme will be put in place to prepare all staff (in schools and the
authority) to implement new policies and teaching and learning practices and curriculum
development

9.2.1 Since June 2009 all secondary mainstream, special and short stay schools (Pupil Referral Units) have been
involved in exploring the transformation opportunity presented by BSF. The first step in building sustainable
leadership capacity and capability was to establish School Transformation Teams (STT) in each school. This
team is a representative body consisting of members from the school community. This includes the
Headteacher, senior leaders, governors, and teachers, learning support assistants, administrators, young
people, parents and local community representatives. By drawing on a wider range of stakeholders the
Transforming Education in Croydon and Kingston team is able to mitigate any potentially negative impacts on
educational continuity during the BSF programme.

9.2.2 School Transformation Teams were involved in a series of workshops from June 2009 to October 2009 to
support the development of the Schools Strategy for Change. Schools were encouraged to submit draft
copies throughout the summer and autumn terms for review and feedback. Following adapted guidance and
ongoing support all schools successfully submitted their Schools Strategy for Change on Friday 18th
December 2009. These documents sit as part of the suite of school improvement documents held by each
school, capturing their long term aspirations for change.

9.2.3 It was critical that the change journey was shaped by educational thinking and not influenced too early by
considerations of technology, building needs or school design; therefore each Schools Strategy for Change is
expected to be a 6pured educational account of the s«
Strategy for Change can be found in Appendices B.1 and C.1. Schools Strategy for Change have been
revi ewed t hroughout t he devel opment phase and post
documents again. Schools will receive ongoing support, guidance and recommendations to continually update
their Schools Strategy for Change, in line with their school development cycle.

9.2.4 Each school also has a named Lead Advocate. This person is the main contact with the Transforming
Education in Croydon and Kingston team and in many schools is not the Headteacher. Transforming
Education in Croydon and Kingston has run a people development programme for the Lead Advocates called
6Broadening Horizonsé. This crucial component of the
own experience of educational transformation, by underta ki ng o6 Ne x t Practice Visit
networking events connected with BSF. The Transforming Education in Croydon and Kingston team has also
been using web 2.0 tools, such as O0Twittero6 te@ share

9.25 As part of the change programme for Transforming Education in Croydon and Kingston, all School
Transformation Teams also participated in a series of design related workshops during the autumn term to
create an Education Design Brief. This documentisa tr ansl ati on of the school ¢
aspirations into the implications for design and the use of technology. In many schools the sessions were
opened up to a wide range of staff and so the Education Design Brief represents a shared language for
design. This is not a technical document, but a briefing process to enable the school to become a
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sophisticated client, ready to engage meaningfully with architects in January 2010. All school Education
Design Briefs can be found in Appendices B.2 and C.2. These have also had extensive review and are
returned to schools with recommendations, guidance and tools to develop the content further.

9.3 Providing training and development opportunities for school staff to support them in
delivering new methods of teaching, learning and curriculum including learning outside the
classroom that encompasses ICT, the 14-19 entitlement, personalised learning, ECM

9.3.1 Another aspect of the Transforming Education in Croydon and Kingston change programme is the pilot and
demonstration projects. These are founded on the principles of action research and capitalise on the
opportunity and time frame afforded by BSF to explore ideas ahead of significant capital investment. Many
schools will benefit from BSF investment in the future and in the meantime, rather than lose momentum
following their recent investment in Schools Strategy for Change and Education Design Briefs, the
demonstration and pilot projects look to test small scale changes and evaluate the impact. The intention is
that there is a project in every school, so that a teacher or learner would not have to travel far to experience
innovation in action in a relevant context to them. Findings from all pilot and demonstration projects will be
communicated in two volumes of case studies.

9.3.2 In Kingston five pilot projects have been underway since September 2009 and have been exploring the
following themes:

e meta-cognition and learning how to learn involving Tiffin Girls

e engaging parents, involving Southborough, Hollyfield and Tiffin Boys

e thematic approaches to curriculum delivery, involving Bedelsford, Chessington Community College, The
Coombe School s, St Phillipbs, and Tol worth Girls

e new technologies and changing | earning envirosmanments
Richard Challoner

e creativity in the early years, involving primary schools

9.3.3 Demonstration projects in Croydon were launched in March 2010 following the definition of 18 small scale
interventions that will be developed during the period from March 2010 to July 2011. Projects explore the
impact of ICT, furniture, fixtures and equipment, landscape and architecture on school aspects such as social
learning, dining, teaching, assessment and professional working. Some of these projects include:

e Design for Transforming Independent Learning through furniture, fixtures and equipment: Creating the
Investigation and Inquiry Zone at Addington High School

e Design for transforming play through the Landscape at Beckmead BESD School

e Design for transforming lunchtime transactions through ICT at Riddlesdown Collegiate

e Design for transforming role modelling through arch

e Design for transforming guided learning through furniture, fixtures and equipment at Priory

9.4 Addressing the opportunities and issues arising from workforce remodelling in 21st century
schools

9.4.1 The Transforming Education in Croydon and Kingston Change Programme sits within the framework provided
by the Children and Young People Plan in each authority. All activities are designed to support and add value
to existing structures and strategies for developing sustainable leadership capacity for change. Both Croydon
and Kingston are part of the South West London School Effectiveness Partnership development that
facilitates inter-authority collaboration to develop appropriate leadership and management programmes
focussing on the wider Strategy for Change agenda. Both authorities also have existing relationships with the
National College and Teacher Development Agency to enable all schools to achieve the Continuing
Professional Development Quality Mark and include training schools expertise to support and sustain the
programme.
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9.5 How the LA will support individual school management teams to maintain and improve
standards during a major building programme

9.5.1 The Transforming Education in Croydon and Kingston team is developing an Educational Continuity Plan
(draft template in Appendix D.10) that addresses the critical challenges facing school teams during the BSF
programme. To date, the team has mitigated negati ve i mpact by wusing Headtea
for strategic planning and to seek agreement throughout the BSF process. A wide range of stakeholders have
been mobilised to engage in the process of developing a strategy for change to reduce pressure on
individuals and providing funding to release staff to engage. The team has also capitalised on the opportunity
by aligning the BSF process with existing school improvement strategies through embedding the Schools
Strategy for Change in the school development cycle and existing development programmes for staff through
the Broadening Horizons programme.

9.5.2 The work of the Transforming Education in Croydon and Kingston is also aligned with the work of the SIPs,
Link Inspectors and Advisors in both authorities and through strong school improvement teams will support
and challenge schools through robust dialogue coupled with practical support where possible. There is also a
possibility of secondary secondments.

9.6 How the LA will support change management for non-school education providers, such as
library, Arts or museum professionals, to ensure integrated service delivery

9.6.1 The strategy for engaging and working with a wide range of non-school providers is being developed through
the Culture sub groups for Transforming Education in Croydon and Kingston. The strategy will consider
opportunities for professionals to participate in the Broadening Horizons programme to experience
approaches, organisational models and alternative settings for learning; to generate the time and space for
thinking about change by involving stakeholders early in the process and to stimulate change capacity in
schools and authority teams.

9.7 How the LA will plan for the contributions of the Local Education Partnership to the change
programme and work with the national agencies to maximise their contributions

9.7.1 As a result of the detailed planning work to Outline Business Case, the Transforming Education in Croydon
and Kingston team will have clearly articulated how the Local Education Partnership might best support the
change programme.

9.8 How the LA will resource, monitor and evaluate the impact of the change management
programme

9.8.1 There is a dedicated resource in each authority to co-ordinate the service transformation work stream
activities. This role is responsible for all aspects of the change programme that has been described in
sections 9.1-9.6. It is expected that this role will be a requirement for the Local Education Partnership once it
is established. The monitoring and evaluation of the service transformation activity is undertaken through
steering groups for the main workstream activities and reporting to Transforming Croydon Schools and
Transforming Kingston Schools Boards.
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10.How will the LA harness the opportunity of BSF to drive down carbon emissions from
schools and promote sustainable behaviours among pupils and their communities?

101 Reducing carbon emissions arising from school sb

10.1.1 Reducing carbon emissions from the school estate is critical. The Carbon Reduction Commitment Energy
Efficiency Scheme (CRCEES) has the potential to create a financial challenge for both authorities. With the
school estate counting for over 50% of the Croydonds
to be placed on reducing the carbon emissions of all schools as quickly as possible. This will also be in line
with National Indicators 185 and 186. Therefore, those schools that will receive BSF funding to refurbish
existing buildings will be put forward for the Building Energy Efficiency Programme (BEEP), a commercial
model for public bodies to finance major energy efficiency improvements to their buildings. There may also be
access to Combined Heat and Power, and District Heating schemes that are being developed which could
substantially reduce the carbon emissions of those schools connected to them. In Croydon schools will benefit
from a district energy network.

10.1.2 The Transforming Education in Croydon and Kingston will further address carbon reduction by investing in
thin client technology to reduce the number of servers used across the school estate and by reduce the power
usage of the learning technologies by providing a managed learning environment, remote access and more
energy efficient equipment. Both authorities will learn from the Kingston One School Pathfinder project at
Chessington Community College by encouraging innovative design and investment in effective green
technologies to create low carbon schools that reduce carbon emissions and increase the use of renewable
energy by a 44% improvement on Building Regulations by 2010 and 55% by 2016. Two approaches being
adopted to achieve this are harnessing the natural energies on the school sites (for example, Archbishop
Lanfranc School), such as methane harvesting, wind power and ground source heat pumps, and reducing the
availability of parking spaces to encourage reduced car usage, car sharing or use of public transport, walking
and cycling.

10.1.3 All schools will receive free Energy Meters to display their current energy use. This will be a valuable tool in
helping young people and staff realise how much energy their school uses. It will also be highly effective in
identifying how the initiatives set out by the school and other parties can reduce the energy use of the school.
Once installed, young people and staff can see how much more efficient their new school is. The technologies
used to create the reduction in carbon emissions and increase the use of renewable energy will be used as a
6third teaclgeesolrceand | ear nin

10.2 Minimising the effects of emerging extreme weather conditions, such as flooding

10.2.1 Rainwater harvesting and sustainable urban drainage systems will be utilised in school developments to
support adaptation to climate change in terms of flood attenuation. Mains water use will be minimised through
rainwater harvesting and low flow fixtures and fittings. Surface runoff will be managed by encouraging soft
landscaping and green roofs. The green roofs will also help reduce the effects of solar radiation during the
summer months. All new and refurbished school buildings will be naturally ventilated where possible and the
thermal mass of buildings will be utilised. The school designs will be sufficient to accommodate increases in
temperature and extreme conditions which may be a local consequence of the changing climate.

10.2.2 Landscaping on school projects will provide sustainable urban drainage systems including rain and grey water
harvesting and recycling. There will be investment in green spaces and landscaping to provide a learning
environment that supports the sites drainage strategy and provide more trees and green plants to support
climate resilience.

10.3 Enabling schools to showcase good sustainability practices in energy, water, waste, travel,
food and procurement in buildings and grounds to their pupils, staff and communities

10.3.1 Minimum BREEAM requirements will be expected of all the developments. All developments will be targeting
BREEAM 6excell ent o, but alll wi || h a v e inimanm. Mew huildeseheolsB R E E
are more |ikely to be able to achieve o6excellentd r
renewable energy and energy usage but also water use and retention, acoustics, ecology and the
environment of the building as well as other factors. Having these minimum requirements will ensure that
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10.3.2

10.4

104.1

10.4.2

10.5

10.5.1

10.6

10.6.1

10.6.2

10.6.3

school buildings will provide the best environment for staff and young people and that energy usage is
minimised as far as possible. This is a borough-wide expectation for all developers and developments and the
BSF investment will allow the school estates to lead by example with low carbon schools which are exemplars
of sustainable design.

To further enhance the impact of school projects through BSF, Transforming Education in Croydon and
Kingston will be utilising green technologies on the school site as a learning tool. Sustainability will be
embedded into the curriculum and school life to ensure the school facilities exemplify excellent sustainable
practice that will be replicated at home and in the local community by providing facilities built to high
environmental standards that have greater efficiency and comfort for the users.

Improving the teaching of sustainable development through the provision of innovative
learning environments, inside and outdoors

By embedding sustainability in a young peopleds s
environment now and for the future. A school facility built to high sustainable design standards will improve
the wellbeing of those that occupy it, enhancing the delivery of the Every Child Matters agenda.

The Transforming Education in Croydon and Kingston programme will liaise with the Eco Schools
programmes in both authorities to support the development of a common set of behaviours and values across
schools to encourage a sustainable lifestyle by empowering young people to become sustainability champions
and embedding the DCSF Eight Doorways to Sustainability at curriculum, campus and community levels.
School programmes will challenge current norms of behaviour that have a negative impact on the
environment, for example printing and <car usage;

reuse, recycle and repair by embedding the sustainable schools self evaluation checklist into schools self
review cycle (for example, the DCSF S3 Sustainable School Self Evaluation Tool).

Promoting childrends physical and psychol ogi
good quality green space for play and learning

BSF investment will enhance the sustainable vision of the authorities by improving outdoor space, allowing
people to feel safe and secure in their environment and increasing the biodiversity of the school sites, for
example through wildlife gardens. The potential increase in biodiversity will also be used as a learning tool
within schools. BSF investment will also allow school travel plans to continue to be implemented as per the
boroughés travel strategies for exampl e t Age mdda shiftl
away from single occupancy car use to more sustainable modes of travel such as walking and cycling, public
transport and car sharing.

Adding value to environmental improvement and regeneration efforts in the local area to
improve local environmental quality and quality of life

cho

cal

| r

The DCSFo6s National Framework for Sustainabl e School s

basis of the Transforming Education in Croydon and Kingston themes for sustainability. Through the
engagement work with schools, young people have expressed a desire to be better citizens and protect the
pl anetéds resources. Both authorities are committe
have the knowledge and tools to reduce their own carbon emissions and those of the community as a whole.

6l deas sharingdéd conference in Kingston. I'n Croydo
Forum to embed sustainability in schools. The aim is to empower, inspire and equip young people to become
sustainability champions. The Eight Doorways to Sustainability will be incorporated into the curriculum and

d t

n W

daily activities of the school to ensure it remains e

emphasis is being placed on water saving, waste management and reducing energy use.

Schools should act as exemplars of sustainability and encourage better environmental practice in the home
and in the wider community. By increasi ng asustaioabilityg
and sustainable development, the sustainable activities of school life such as minimising waste, conserving
energy and water, travelling sustainably and promoting and protecting biodiversity will be replicated at home
and by members of the family and community. This will enhance the initiatives that the authorities will be
implementing to encourage responsible use of natural resources and waste minimisation.
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10.7 Ensuring ICT investment will be environmentally, financially and socially sustainable

10.7.1 The overriding sustainability principal of the ICT strategy is that functionality within the schools has to be
increased whilst the energy consumption and carbon emissions are decreased. Although it is too early in the
programme to define the architecture of the ICT solutions, the strategy is likely to build in the principals of thin
client and virtualisation into the new ICT landscape, for example by reducing the amount of physical servers
required in a school. It is recognised that thin clients have historically failed to deliver media rich ICT solutions,
but they may well prove to be an effective el ement of

10.7.2 The process has started at the Chessington Community College by capturing the increased running costs of
ICT. This will enable the authorities to learn the practical lessons from the Kingston one school pathfinder
project and apply them to a sustainable ICT solution across the estate.

10.7.3 A clear understanding of the energy usage requirement of all solutions considered will be paramount during
the BSF procurement process and will play an important part in ensuring that the Transforming Education in
Croydon and Kingston vision of sustainability is realised. ICT cost model pricing will include assumptions to
capture the anticipated energy costs of the different approaches within a mixed ICT economy. Energy usage
will also be specified as a key parameter in the ICT hardware catalogue, to give schools certainty as to the
financial and carbon related costs of procuring and maintaining their ICT equipment. It will be ensured that the
disposal and recycling costs of equipment is understood and properly managed within the ICT contract.
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11.Investment Strategy
11.1 Procurement of a Private Sector Partner in Two Corporate Contexts

11.1.1 As can be seen from sections 1-10 of this document, Kingston and Croydon each have distinctive
transformation strategies to meet their local needs. These distinctive approaches come together in a joint
procurement strategy where both boroughs are equal partners in the procurement of a single Local Education
Partnership (LEP) to deliver their respective BSF investment.

11.1.2 In order to determine what sort of Local Education Partnership partners the two boroughs are jointly seeking,
the Transforming Education in Croydon and Kingston Programme set out clearly the objectives to be achieved
in both boroughs. The programme objectives were developed from the corporate objectives set out in the
Croydon Corporate Plan 2008-2012 and the Destination Kingston 2009-2012 and the visions for each
authority. The Croydon programme objectives were approved at the Transforming Croydon Schools Cabinet
Committee on 5th October 2009 and the Kingston programme objectives were approved at the Transforming
Kingston Schools Board on 9th September 2009.

11.1.3 Decisions related to the breadth and depth of the Local Education Partnership will also need to be considered
within the context of both aut hor i tStep@hangeCaygooand®ne t r
Council, One Kingston. These programmes are seeking to drive service efficiency, improve services and
reduce costs. As the governance and approach for each phase of the programmes are progressed the
potential to maximise the mutual benefit from both the transformation programmes and BSF are being
incorporated.

11.1.4 The Core Strategies for both authorities are being developed. The Croydon Regulation 25 Consultation Paper
for the Core Strategy was published in January 2010 and the draft Kingston Core Strategy was published in
November 2009. These Core Strategies define the spatial framework for all development in both boroughs
and so development of school sites needs to fit within them. Planning across all services allows opportunities
for other services to be co-located with schools or facilities shared across services.

11.1.5 Phase 1 proposals in Kingston are to build a new secondary school and amalgamate the two Pupil Referral
Units into new build accommodation. In Croydon Phase 1 is to replace with new build Quest Academy
(Selsdon High), Archbishop Lanfranc and Priory Special School. Kingston plans to co-locate a special
resource provision for BESD, family and adult learning and community leisure facility with the new school.
Croydon are co-locating a community sports facility at Archbishop Lanfranc.

11.1.6 As part of the process of identifying the role of the Local Education Partnership and integrating BSF with their
Core Strategies, the authorities will ensure that the BSF programme is integrated with both the Kingston and
Croydon capital strategies. Croydon is developing a 20 year capital strategy by July 2010 and a 5 year capital
programme by December 2010. Kingston already has a capital strategy in place. The BSF proposals will be
embedded into both these documents.

11.2 Procurement Strategy

11.2.1 The authorities are firmly committed to a procurement strategy using a Local Education Partnership. Both
authorities believe that from a value for money perspective the Local Education Partnership model offers the
best means of delivering the BSF programme. As part of the Readiness to Deliver submission the Leaders of
the Council and Chief Executives in both Kingston an
Local Education Partnership approach.

11.2.2 In addition, the Transforming Education in Croydon and Kingston board appr oved Ki ngston an
adoption of the model on 11 May 2010. As part of the approval of this document by the leader of the Council
on 14 May 2010 Croydonbés members have also given tt
Partnership model. Del egated authority to submit the Strategy
Executive on 31 March 2010.

11.2.3 The authorities are committed to using the standardised Partnerships for Schools procurement documentation
and contract documents including:
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11.2.4

11.2.5

11.2.6

11.2.7

11.2.8

11.2.9

e Template Official Journal of the European Union (OJEU) notice, Pre-Qualification Questionnaire (PQQ),
Invitation to Participate in Dialogue (ITPD), Invitation to Submit Final Bids (ITSFB) documentation

e Template Output Specifications for PFI, design and build, and ICT

e Strategic Partnering Agreement

e Local education partnership and PFI Sharehol dersbd

e PFI Project Agreement

e Management Services Agreement

e Fundersdé Direct Agreement

e Design and Build Contract

e ICT Services Agreement

e Voluntary Aided or other back-to-back agreements (where required)

It has been determined by the authorities that the following services will be provided by the Local Education
Partnership under the strategic partnering agreement exclusivity arrangements:

e PFI provider for the construction and operation of new build secondary and primary schools
e Design and build contractors for non-PFI secondary schools

e Facilities management services for non-PFI secondary schools

e ICT managed service for secondary schools

e Partnering services

The authorities propose that the Local Education Partnership will deliver construction services for refurbished
primary schools, although not under the exclusivity arrangements. Consideration is also being given to
whether a non-exclusive right to deliver construction services for assets required for other services, provided
they are co-located on school sites. The ICT and facilities management managed services could also be
extended to any such assets constructed through the Local Education Partnership. The Outline Business
Case will set out the conclusions of this consideration.

The authorities have reviewed the opportunities to integrate Phase 1 BSF schemes with local further
education colleges. One of Croydonds Phase 1 school s ( Qexéstng
further education college (John Ruskin) and the authority is continuing to seek opportunities to deliver on their
behalf but there are no capital works planned there so opportunities are limited. Whilst no such opportunities
exist for the Phase 1 schemes, the position will continue to be reviewed with regard to schools in later phases
of the BSF programme.

In relation to Kingston, there is an opportunity to co-locate the amalgamated Pupil Referral Unit provision with
Kingston College accommodation. This is being pursued and will be resolved for the submission of the Outline
Business Case. This option is not currently shown as the Control Option due to the unresolved site issues. In
addition, during the Outline Business Case stage the authorities will investigate and establish how the ICT
managed service can either be integrated with, or extended to, 14-19 providers and other partners.

As part of the Outline Business Case development the authorities will provide an Official Journal of the
European Union (OJEU) notice that sets out the full extent of services to be procured through the Local
Education Partnership. In the OJEU, it will be established that the Local Education Partnership could deliver
works and services to other authorities, but without any exclusivity. This approach has been discussed with
both Sutton and Richmond, but would include other local authorities where appropriate too. Kingston and
Croydon will work with neighbouring local authorities and other public sector bodies to maximise the benefits
that BSF and the creation of the Local Education Partnership will bring. For example irrespective of whether
the Local Education Partnership delivers services in the relevant boroughs then cross border issues such as
the location of school sportsf aci | i ti es, childrenbés centres, and s

The authorities are committed to protecting the BSF investment by establishing hard facilities management
(FM) and lifecycle sinking fund arrangements for both PFI and non-PFI schools. It is proposed that, as well as
being integrated into the PFI schemes, hard facilities management services will also be delivered through a

managed service for the non-P F | schools to avoi & itethe @rsd attiean Pafi

rebuilt, or newly built, with Primary Capital Programme funding will be required to commit to the facilities
management service too.
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11.220T h e progr amme team are currently evaluating school

including school spemides relaten rexpenditliree Fhe lagthorities will use this process to
engage with schools and will use the results of the analysis to make a value for money assessment of the
range of services that will be included in the managed hard facilities management service and life cycle
sinking fund for non-PFI schools.

11.2.11 To ensure that a high standard of furniture, fixtures and equipment are provided to maximise educational

transformation, the authorities propose identifying opportunities to separate out the procurement and delivery
of furniture, fixtures and equipment from design and build contracts. In addition, by ring fencing furniture,
fixtures and equipment expenditure and distinguishing it from the construction contract price, it will not be
used to balance construction overspends. Although there are factors, including risk allocation, that limit the
applicability of this approach for PFI projects, the authorities will nevertheless seek to ensure that within the
PFI contract, levels of furniture, fixtures and equipment expenditure are transparent and ring fenced.

11.2.12 Landscaping is also crucial in supporting educational transformation, so a similar approach to ring fencing

budgets is being followed.

11.2.13 The authorities confirm that they have reviewed their existing contractual arrangements and do not believe

11.3

11.31

11.3.2

11.3.3

11.3.4

11.35

that any will negatively impact upon the BSF programme or the exclusivity of the Local Education Partnership.
There is an existing PFI project at Oasis Academy Shirley Park, which is to receive investment and Croydon is
examining how this can be incorporated into the BSF programme. In both boroughs there is an opportunity to
join up ICT and facilities management procurement to the broader corporate procurement activities. The
Croydon corporate ICT contract expires in 2013 and the corporate facilities management contract in a similar
timescale. A final position will have been determined by the point at which the Outline Business Case is
submitted.

Approach to ICT managed services Procurement

The authorities intend to procure a full private sector ICT managed service for their secondary schools in a
single procurement encompassing both authoritieso
to provide the managed service, or elements of it, on a borough wide basis to other services, for example
adult education and statutory agencies. The aim is to make the ICT managed service affordable and attractive

to all primaries too. I'n Kingston O6Kingsnet &toprimary e x i
schools. Please see the supplementary ICT paper in Appendix F.3 f or a full statement

commitment and approach to the ICT managed service.

Croydon and Kingston already have managed learning environments in place; Fronter and Its Learning
respectively. The ICT services contract will be procured such that the BSF ICT provider enhances the existing
managed learning environment provision in both authorities.

Both authorities also have established and successful arrangements for broadband connectivity in place.
Croydon have procured these services through London Grid for Learning (LGfL) and Kingston through Virgin
Media. The authorities envisage that, as per the approach taken by other BSF authorities in earlier waves,

theseservices will form part of the BSF I CT managed servi

test the provision of broadband services as part of the procurement process in order to establish a solution
that is in place that represents best value.

The authorities wish to integrate the enhanced BSF learning platform with the learning platforms and systems
used by other providers and agencies. However, it is recognised that there will be challenges to delivering this
aspiration particularly the transfe r o f |l earnersdé data as they move
Outline Business Case submission the potential issues will continue to be addressed and mitigation strategies
will be implemented.

The ICT managed service will deliver industrial strength, high quality, any where, any time, learning through a
range of mobile and fixed devices that will provide a mixture of universal and specialised services. The service

t hr c

wi || be flexible to meet each schoesl 6s specific requi
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