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The Government is concerned to build a community
that is cohesive as an investment in a shared future
for everyone who lives or works in the UK.

Amongst other actions that have been introduced in
the wider society, since September 2007, all
maintained schools in England have a duty to
promote community cohesion.

From 1 September 2008, HMCI (Ofsted) has
Implemented a duty to inspect and report on the
contribution made by schools to community cohesion.
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' ¥ Legal change for this:

- /
c sect.'bﬂ\gé of the Education and Inspections Act 2006 inserted into Section 21(4) Education Act 2002

y v
. | states that:

) a he governing body of a maintained school shall, in
— discharging their functions relating to the conduct of the
r S schoolb

promote the well-being of pupils at the school, and
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— rﬂ In the case of a school in England, promote

j community cohesion. O



Inspecting Community Cohesiom

to summarise

A The duty on schools is to promote community
cohesion,;

A The duty is linked to the leadership of the school, as
the duty is on the governing body;,

AThe duty is |linked to the e
provision, what it is doing about it and where it is now;

AThe duty to inspect school s
cohesion started from September 2008.
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y ere Is a shared vision and people believe they can invest in
{ a shared future;
®
— Jrf A all individuals/ communities / groups feel they belong;
\'/ Athe diversity of peopleds bactk
(J appreciated and valued,;
)
/ “f ¢ é equal / similar life opportunities are available to all;
e @ . |
. f strong and positive relationships exist and continue to be
_ developed,;
&
(A people know their rights and responsibilities;
I
" “A individuals trust each other and local / national institutions :
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~ Where did this policy come

I from?

A Increased and growing diversity in the UK i over 300 languages are

spoken in London schools;

Mobility of communities /population churn T into and out of the inner
cities, from area to area within cities;

Segregated communities’ living parallel lives;

Impact on public services, employment,
housing, hospitals;
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Ignorance of other communities which
gives rise to fear;

Racism: "r‘“';“
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Rise of extremism.
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"There are only two lasting beguests we
can give our children... one iIs roots, the
other wings. "

Stephen Covey
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A educating children and young

JWhat iS the context flortthee

// schobl’s respamsbility?e s p

Schools are always forward 1
looking

Belonging

Every school is responsible for

people who will live and work in
a country which is diverse in
H terms of culture, religions or
; beliefs, ethnicities and social
7 backgrounds.
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The Children’s Plan
Building brighter futures

-
g \:;The DCSTF+(©OolesmomAm

|l n t he Chi

the Government set
out its aim to make
England the best
place in the world

for children and young
people to grow up.
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The €hildgen’s Plad waets ail shildrReh t@:n

A understand others, value diversity, apply and
defend human rights and be skilled in
participation and responsible action;

A fulfil their potential and success at the highest
level possible, with no barriers to access and
participation in learning and to wider activities
and no variation between outcomes for members
of different groups;

A Have real and positive relationships with people
from different backgrounds and feel part of a
community at a local, national and international
level.
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Commumityrfront &y schbot’'spenspectives hab @

number of dimansions
(Ofsted guidance)

A the school community i the children and young people it
serves, their parents, <carers
governing body, and community
and services

A the community within which the school is located T its

geographical community and the people who live or work in that
area. This applies not just to the immediate neighbourhood but
also to the city or local authority area within which a school is
located

A the UK community i all schools are by definition part of this
community

A/the global community it he EU and interne
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— ff I for example, the networks formed by similar or
) different types of schools, by schools that are part of
(J the specialist schools network, or by schools that
) work collaboratively in clusters or in other models of
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How can schools contribute towards a
cohesive society?
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To oo D

Once schools have understood what community
cohesion is, they can then focus on :

how is the school able to contribute?

what are we doing already?

where can we develop even greater and more
consistent contributions?

If this Is clearly communicated to all partners,
these partners can understand how they can
contribute and are also able to share their views,
Insights and concerns about the development of

this area of work.



Just as each _

school Is C)’U
different, each

o

school wil S

make an

important but C& M
different —

contribution to

community

cohesion.



Schooll approacies willl refledt:

Athe nature of eacilidogsithool
serve pupils drawn predominantly from one or a
small number of religions or beliefs, ethnic or
socio-economic groups or from a broader cross-
section of the population, or does it select by ability
from across a wider area?

A the location of the school i e.g. the level of ethnic,
socio-economic, religious or non-religious diversity
In the area.



An effective approach to community

cohesion considers these factors alongside
the levels of community where action can
take place

A within the school itself,
A the geographical community
A the wider national and global communities

to determine the school
planned contributions to promoting
community cohesion.
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Schooiscocontribate by

Going back to the Childrenos
schools contribute by helping children and young people:

A to learn to understand and value others:
A to value diversity whilst also promoting shared values;

A to develop the skills of participation and responsible
action.
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A schaoliscconitribation to cantmumity t |
cohe=stornceambdergrpaped dmdershese
headlings:

A Teaching, learning and curriculum

A Equality and Excellence

A Engagement, Extended services and ethos



Fitting it &l tooaetregr

The different social
dimensions of .
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Community of Britain
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Community in which school is
located The school

contribution can be
grouped under these
headings.

School Community

The different scales or geographical
di mensi ons of fAcommunityo
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(1)) TEeabhinge teaimingdandraumvioulum

A Part of a schools contribution is providing a whole
curriculum planned to be a key part in promoting
community cohesion.

A This curriculum should help children and young
people to learn to understand others, to value
diversity whilst also promoting shared values, to be
aware of human rights and understand the
Importance of applying and defending them.

A The curriculum should also develop the skills of
participation and responsible action.



What does this look like?

A teaching and the curriculum support high standards of
attainment for all, promote common values, and build pupils'
understanding of the diversity that surrounds them;

A lessons across the curriculum promote common values and
help pupils to value differences and challenge prejudice and
stereotyping;

/A a programme of curriculum based activities whereby pupils'’
understanding of community and diversity is enriched
through fieldwork, visits and meetings with members of
different communities;

A support for pupils for whom English is an additional language
to enable them to achieve at the highest possible level in
English.



Citizenship education , history
geography , religious education and
personal, social and health
education can all help young people

develop a sense of identity.



g Citizenship education
/\/\C/
' addresses issues relating to
-~ A social justice
%, A human rights
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http://tharwacommunity.typepad.com/tharwa_review/images/2007/04/05/slavery.jpg
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Ol denti ty and Diversity:

Is a new strand of work in the
citizenship programmes of
study examining the key
concepts of identity and
diversity and encouraging
exploration of what it means to
be a citizen in the UK today.

This change was supported by
the findings of the Review of
Citizenship and Diversity in the
Curriculum, undertaken by Sir
Keith Ajegbo.



. . ; Links between different schools
=

S0 | | | _
y " whether on a local, national or international basis
enable sharing of experience, beliefs and valuesT

P f contributing significantly to schools meeting the new
- duty.
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http://www.teachernet.gov.uk/community/
http://www.schoolslinkingnetwork.org.uk/national_gateway/introduction.aspx
http://www.schoolslinkingnetwork.org.uk/national_gateway/introduction.aspx
http://www.globalgateway.org.uk/
http://www.schoolslinkingnetwork.org.uk/images/template/SLNlogo.jpg
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, sensitivity and
/

- Religious Education

celebrates the diversity of

religious and human
experience.

It encourages pupils to grow
with the knowledge, skills,

understanding to develop as
confident and productive
members of their local
multifaith community and
the world.



Religious education enables
young people to learn about
and encounter the many
religious communities in their
neighbourhoods.

Knowing and understanding
the beliefs and values of
others helps to remove
barriers and enables young
people to empathise and
engage with each other.



- Learning outside the
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9 | Learning outside the classroom is about raising achievement
”s through an organised, powerful approach to learning in which

) direct experience is of prime importance.
— (‘J
Ny Every young person should experience the world beyond the

o classroom as an essential part of learning and personal

FJ -/~ ¢ development, whatever their age, ability or circumstances.
- .

f e Fj Beyond the classroom are those communities to which they,

-/ _ ~ and their classmates, belong.
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-, Class visits provide am important link between
o %% schools and locall faith communities

. provided they are managed in a sensitive and thoughtful
— [ way.

/ . i .
- (J They can provide opportunities for children to learn:

)
> A by personal experiences involving all of the five

. 7 ¢ }senses
,f Hby meeting and talking to people from a faith

community;
| ; Y, —A-by observing artwork created as a response to faith;
TV 4 A/ by acquiring the sensitivity to behave with appropriate

.., srespect.
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(2) Equality and Excellence

Schools contribute by:

A working to ensure equal opportunities for all to
succeed at the highest possible level;

A removing barriers to access and participation in
learning and wider activities;

A working to eliminate variations in outcomes for
different groups.



(3) Engagement, Extended services andl ethos

Schools contribute by:

A providing opportunities for children & young people to interact
with people from different backgrounds and build positive
relationships;

A using extended services to provide opportunities for pupils,
families and the wider community to participate in activities and
build positive relationships;

A receiving services which build positive interaction and
achievement for all groups.



Examples off partners who build positive
interaction and achievement for all grauyps

A Faith communities

A Supplementary schools;

A Schooli home support service;
A Traveller support service;

A Healthy Schools team;



[nspeching the schoals t |
provision

How well does the school contribute to
community cohesion?

Preparation for the inspection is likely to include
analysing the SEF and RAISE online for data about
the school community and the community within
which it is located.






